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Abstract

Objectives: In previous studies, there was still a lack of discussion on the
impact mechanism of harsh parenting on learning engagement. This study
discussed the mediating role of perceived self-efficacy in managing negative
affect (NEG) between harsh parenting and learning engagement according
to the Development-in-Sociocultural-Context Model for Children’s Engage-
ment in Learning, and investigated the moderating role of mindfulness be-
tween them. Methods: A total of 742 junior middle school students were
tested by Harsh Parenting Questionnaire, The Scale of Regulatory Emo-
tional Self-efficacy, Utrecht Work Engagement Scale-student and Mindful-
ness Attention Awareness Scale. Results: 1) Harsh parenting negatively pre-
dicts learning engagement; 2) NEG plays a mediating role between harsh
parenting and learning engagement; 3) Mindfulness can moderate the rela-
tionship between harsh parenting and learning engagement. Specifically, com-
pared with low mindfulness individuals, harsh parenting has a stronger nega-
tive predictive effect on learning engagement of high mindfulness individu-
als. Mindfulness is a vulnerable factor of stress in the influence of harsh pa-
renting on learning engagement. Conclusions: Harsh parenting can reduce
individual learning engagement by damaging NEG, and the protective effect
of mindfulness on learning engagement of harsh parented individuals is li-
mited.
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Learning Engagement, Mindfulness, Stress-Vulnerability Hypothesis

1. Introduction

Learning engagement refers to the full, stable and continuous positive state of
individuals in learning (Schaufeli et al., 2002). It can predict not only the current
academic performance of an individual (Wei et al., 2014), but also longitudinally
his or her enrollment in further studies and/or work situation ten years later
(Alexander et al., 1997), rendering a far-reaching impact on individual develop-
ment. Previous studies have shown that environmental factors (such as teacher
support and rearing style) (Jia et al., 2020; Li, 2018) and individual factors (such
as gratitude) (Wen et al., 2010) will affect individual learning engagement. How-
ever, how harsh parenting with extreme lack of love and warmth affects learning
engagement has not been fully discussed. Previous studies have found that there
is a negative relationship between strict parenting and learning engagement (Zhou
et al., 2014; Li, 2012). Since harsh parenting and strict parenting are two over-
lapping concepts (Wang et al., 2016) with a shared element of authoritarian pa-
renting (such as control with force over children, guidance with lack of reason-
ing, hostile language, etc.), harsh parenting is likely to have a negative relation-
ship with learning engagement, too. Later, Zhang (2020) confirms that there is a
negative relationship between harsh parenting and learning engagement, but the
discussion on the mechanism is not sufficient. According to the Development-
in-Sociocultural-Context Model for Children’s Engagement in Learning (Wang
et al., 2019), Harsh parenting not only directly affects learning engagement, but
also indirectly affects learning engagement by affecting perceived self-efficacy in
managing negative affect (NEG). This study intends to test this indirect path and
examine the role of mindfulness. It is expected to enrich the exploration of the
mechanism of harsh parenting affecting learning engagement, and provide a
theoretical basis for the protection and cultivation of middle school students’

learning engagement.

1.1. The Relationship between Harsh Parenting and
Learning Engagement

The Development-in-Sociocultural-Context Model for Children’s Engagement
in Learning assumes that parental rearing can directly affect learning engage-
ment (Wang et al., 2019). According to the model, harsh parenting, a negative
parenting style, is likely to have an adverse impact on learning engagement. The
relationship between harsh parenting and learning engagement can be explained
by Self-Determination Theory. Self-Determination Theory assumes that people
are positive organisms and naturally have rich intrinsic motivation tendencies,
which can enable people to actively integrate themselves, improve themselves

and continue to learn. However, maintaining and enhancing this intrinsic ten-
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dency requires supportive conditions, and this tendency is very easy to be de-
stroyed by various non supportive conditions (Ryan & Deci, 2017). Research
shows that supportive conditions such as providing choices and acknowledging
feelings that enable people to have a greater sense of autonomy can enhance in-
trinsic motivation, while non-supportive conditions such as threats, instructions
and imposed goals can weaken intrinsic motivation (Deci & Ryan, 1985). Harsh
parenting is a kind of non-supportive condition existing in the family. It refers
to parents’ rude behavior, emotion and attitude towards children, including not
only explicit verbal and physical attacks such as yelling and beating, but also
psychological attacks such as refusing and denying children’s psychological needs,
as well as violations of children’s rights, punishment of children with no justifi-
cation, and other forced/controlled behaviors (Wang et al., 2016). Under such
environmental conditions, parents control children in a rough way, with child-
ren as individuals forced to carry out learning activities, their psychological needs
not met, and their intrinsic motivation for learning seriously damaged, thus the
level of learning engagement is often low. In addition, Grolnic et al. (1997) also
finds that children of controller-type parents have lower intrinsic motivation
than those of parents supporting children’s autonomy. In conclusion, because
harsh parenting will reduce the intrinsic motivation of individual learning, the lev-
el of learning engagement of individuals who are harshly parented is often low.
Empirical research also shows that there is a negative relationship between harsh
parenting and learning engagement (Zhang, 2020). Therefore, this study puts for-

ward hypothesis 1: Harsh parenting can negatively predict learning engagement.

1.2. The Mediating Role of NEG

The Development-in-Sociocultural-Context Model for Children’s Engagement
in Learning also assumes that parental rearing can not only directly affect learn-
ing engagement, but also indirectly affect it by affecting children’s individual emo-
tional regulation (Wang et al., 2019). According to the model, harsh parenting is
likely to indirectly affect learning engagement by affecting individual NEG.

Firstly, harsh parenting negatively predicts NEG. NEG refers to the degree of
self-confidence that individuals can effectively adjust their negative emotions in
the face of negative emotions (Caprara et al., 2008). It is an individual’s sense of
efficacy in the field of emotion regulation. Bandura et al. (1997) assumes that ac-
tive mastery experience is the most important source of individual self-efficacy.
Successful experience can improve individual self-efficacy. On the contrary, failed
experience will reduce individual self-efficacy. Previous studies have shown that
parents’ harsh treatment of children, such as punishment, lie, abuse and control,
will damage children’s emotional regulation ability, and children are prone to
negative emotional experiences such as anxiety and depression (Callahan et al.,
2011; Brody et al., 2014; Liu & Wei, 2020; Wei & Liu, 2021). When the individu-
al’s emotion regulation ability is not enough to effectively regulate these negative

emotions, the failed emotion regulation experience will reduce the individual NEG.
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Therefore, harsh parenting negatively predicts NEG.

Secondly, NEG positively predicts learning engagement. Short-Term Mood
Regulation Theory holds that when individuals experience negative emotions in
the process of pursuing goals (such as learning tasks), for individuals, repairing
current emotions is prior to pursuing long-term goals. In order to repair current
negative emotions, individuals give up behaviors with positive long-term results
(such as learning) (Sirois & Pychyl, 2013). High NEG individuals can better re-
gulate negative emotions, so they are likely to be able to better participate in
learning activities. Relevant studies also show that individuals with weak emo-
tion regulation ability are prone to negative emotions such as boredom and shame
during learning (Gong et al., 2016), which has an adverse impact on learning
engagement. For example, shame can easily lead students to lose interest in learn-
ing (Xiong et al., 2011); Boredom will damage students’ learning motivation and
hinder individuals from using flexible and positive learning strategies (Lewis et
al., 2009). In conclusion, NEG positively predicts learning engagement.

Therefore, this study puts forward hypothesis 2: NEG plays a mediating role
between harsh parenting and learning engagement.

1.3. The Moderating Role of Mindfulness

According to the Organismic Integration Theory (Ryan & Deci, 2017), human
motivation is a continuum of autonomous-controlled motivations. Different po-
sitions on this continuum represent the degree of relative autonomy experienced
by individuals in a certain behavior situation. For example, the motivation form
at the rightmost end of the continuum is intrinsic regulation, which is the moti-
vation with the highest degree of autonomy, that is, intrinsic motivation. Al-
though the support from their social backgrounds is very important for individ-
uals to maintain intrinsic motivation, people can still adjust themselves through
personal internal processes (such as mindfulness) to realize the transformation
from extrinsic motivation to intrinsic motivation when the external situation is
unfavorable (Ryan et al., 2012). According to the Organismic Integration Theory,
when an individual is under the condition of harsh parenting, it is easy to form
the motivation of external regulation, and mindfulness can promote the pur-
poseful transformation of controlled motivation to autonomous motivation (Deci
& Ryan, 2008; Ryan & Deci, 2017). Therefore, among the individuals who are bru-
tally raised, the high mindfulness people may have stronger autonomy of learn-
ing motivation and higher level of learning engagement. However, can mindful-
ness still play a role under the pressure of highly harsh parenting? Stress-Buf-
fering Hypothesis and Stress-Vulnerability Hypothesis give different predictions.
The Stress-Buffering Hypothesis holds that individuals’ positive factors will buf-
fer the impact of stress, protect individuals to better cope with stress, and indi-
viduals with positive qualities adapt well in both low and high stress environ-
ments (Laborde et al., 2011; Martins et al., 2010). According to the Stress-Buf-

fering Hypothesis, it can be inferred that high mindfulness individuals are less
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affected by harsh parenting, and always maintain a high level of learning en-
gagement in the process from low harsh parenting to high harsh parenting,
while learning engagement of low mindfulness individuals declines rapidly when
they encounter high harsh parenting. With the increase of harsh parenting in-
tensity, the gap between high mindfulness individuals and low mindfulness in-
dividuals in learning engagement level gradually widens. However, the Stress-
Vulnerability Hypothesis holds that positive factors often lose their buffering ef-
fect in high-pressure environment. Although individuals with positive quality
adapt well in low-pressure environment, their adaptation level deteriorates ra-
pidly in high-pressure environment (Li et al., 2012). According to the Stress-
Vulnerability Hypothesis, it can be inferred that under low harsh parenting,
high mindfulness individuals have a higher level of learning engagement than
low mindfulness individuals, but under high harsh parenting, regardless of
mindfulness, the level of learning engagement becomes lower. With the increase
of harsh parenting intensity, the gap of learning engagement between high mind-
fulness individuals and low mindfulness individuals gradually narrowed.

Accordingly, this study puts forward hypothesis 3: Mindfulness can mod-
erate the relationship between harsh parenting and learning engagement. In
view of the relative lack of previous studies on the interaction between harsh
parenting and mindfulness, this study only makes exploratory analysis on the
specific mode of moderation (“Stress-Buffering vs. Stress-Vulnerability”) with-
out making specific assumptions (see Figure 1 for the schematic diagram of
the two modes).

In conclusion, this study aims to explore the mediating (NEG) and mod-
erating (mindfulness) mechanisms of harsh parenting on learning engagement
(Figure 2) (Harsh parenting affects learning engagement through the mediating
effect of NEG, while mindfulness moderates the direct effect of harsh parenting
on learning engagement). In order to better answer the question of “how” harsh
parenting affects learning engagement and “when” this influence is stronger or
weaker, and provide a theoretical basis for the protection and cultivation of

middle school students’ learning engagement.

2. Methods
2.1. Participants

We recruited 800 students from three junior middle schools in Henan Province,
China. Then, we sort out the invalid questionnaires in turned questionnaires:
removing 22 questionnaires in which the number of missed questions exceeds
two thirds of the total questionnaire and 36 questionnaires with the same option
selected in the entire questionnaire, and finally we get 742 valid questionnaires.
The calculated recovery rate is 92.75%. The average age of all participants was
13.13 years (SD = 1.03), including 349 boys (47.0%) and 393 girls (53.0%); 361
(48.7%) in grade one, 178 (24.0%) in grade two and 203 (27.4%) in grade three;
47 only child (6.3%) and 695 nononly child (93.7%); 624 rural students (84.1%)
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Figure 1. Schematic diagram of two moderation modes. (a) The mode of “stress-buffering”;
(b) The mode of “stress vulnerability”.

and 118 urban students (15.9%). In addition, 44.3% of the parents’ annual income
was less than 30,000 yuan, 36.3% of the parents’ annual income was between
30,000 yuan and 80,000 yuan, and only 19.4% of the parents’ annual income ex-
ceeded 80,000 yuan.
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Figure 2. Hypothetical model of the influence of harsh parenting on learning engagement.

2.2. Measures

2.2.1. Harsh Parenting

Harsh parenting was assessed by a Harsh Parenting Questionnaire with four
items (such as “when I did something wrong or made my parents angry, he (or
she) would lose temper or even yell at me”) (Wang et al., 2017). Children rated
the four items for each parent’s behaviors. Participants were asked to rate how
much they agreed with each of the following statements on a 5-point scale rang-
ing from 1 = “Strongly disagree” to 5 = “Strongly agree”. The higher score indi-
cates that the higher the degree of harsh parenting of individuals by their par-
ents. In this study, the Cronbach’s a coefficient of the scale was 0.78.

2.2.2. Perceived Self-Efficacy in Managing Negative Affect (NEG)

NEG was assessed by subscale of The Scale of Regulatory Emotional Self-efficacy
with eleven items (such as “I can control my negative emotions when scolded
by my parents or other important people”) that were compiled by Caprara et al.
(2008) and revised by Wang et al. (2013). Children rated the eleven items ac-
cording to their self-confidence in regulating negative emotions. Participants
were asked to rate how much they agreed with each of the following statements on
a 5-point scale ranging from 1= “Strongly disagree” to 5 = “Strongly agree”. The
higher score indicates that the higher the level of individual regulating negative

emotions. In this study, the Cronbach’s a coefficient of the subscale was 0.91.

2.2.3. Learning Engagement

Learning engagement was assessed by The Utrecht Work Engagement Scale-
student with seventeen items (such as “I am full of enthusiasm for learning”)
that were compiled by Schaufeli et al. (2002) and revised by Fang et al. (2008).
Children rated the seventeen items according to their level of learning engage-
ment. Participants were asked to rate how much they agreed with each of the
following statements on a 7-point scale ranging from 1 = “Strongly disagree” to
7 = “Strongly agree”. The higher score indicates that the higher the level of indi-
vidual learning engagement. In this study, the Cronbach’s a coefficient of the

scale was 0.96.

2.2.4. Mindfulness
Mindfulness was assessed by Mindfulness Attention Awareness Scale with fifteen

items (such as “I may not be aware of certain emotions until they last for some
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time”) that were compiled by Brown and Ryan (2003) and revised by Chen et al.
(2012). The children rated the fifteen items according to their level of mindful-
ness. Participants were asked to rate how much they agreed with each of the fol-
lowing statements on a 6-point scale ranging from 1 = “Strongly agree” to 6 =
“Strongly disagree”. The higher score indicates that the higher the level of indi-
vidual mindfulness. In this study, the Cronbach’s a coefficient of the scale was
0.88.

2.3. Procedures

The experimenter of this study was conducted by trained graduate students ma-
joring in psychology. The informed consent of school leaders, teachers and stu-
dents was obtained before the test. The cluster random sampling method was
used to carry out the group test with the class as the unit, and the anonymous
filling method was adopted. The participants were required to answer truthfully
and independently. After the test, the questionnaire was collected on the spot. It
takes about 20 minutes for the subjects to complete the whole questionnaire. The
collected data were statistically analyzed by spss26.0. Descriptive statistics mean
difference tests and correlations analysis were first calculated. Then the SPSS
PROCESS macro was used to test our model, include how (mediating effect) and
when (moderating effect) of harsh parenting influences learning engagement. do

not revise any of the current designations.

3. Results
3.1. Common Method Bias Test

In this study, Harman single-factor method was used to analyze the data. The
results show that there were 6 common factors being extracted and the first
common factor explained 29.37% of the total variance, it was far less than 40%
(Podsakoff et al., 2003). It can be inferred that common method bias did not

have much impact on the results of this study.

3.2. Correlation Description

Descriptive statistics and correlation analysis were performed on each variable in
the study (Table 1). Harsh parenting is negatively correlated with learning en-
gagement, so hypothesis 1 of this study is verified; harsh parenting was also ne-
gatively correlated with NEG and mindfulness; NEG was positively correlated
with learning engagement and mindfulness; there is a positive correlation be-
tween learning engagement and mindfulness. In addition, gender was signifi-
cantly correlated with NEG; age was significantly correlated with mindfulness;
grade was significantly correlated with harsh parenting, NEG as well as mind-
fulness; whether the only child was significantly correlated with harsh parenting;
family location was significantly correlated with learning engagement. There-
fore, in the follow-up analysis, gender, age, grade, whether the only child and
family location are treated as control variables.
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Table 1. Descriptive statistics and intercorrelations between all study variables.

Variables M+ SD 1 2 3 4
1) harsh parenting 1.76 £ 0.78 1
2) NEG 3.11 £0.90 —0.18** 1
3) learning engagement 3.78 £1.39 —0.20%* 0.46** 1
4) mindfulness 3.67 £ 1.00 —0.24** 0.32** 0.29** 1

Note: N for all = 742; M = mean. SD = standard deviations; *p < 0.05, **p < 0.01, the same below.

3.3. The Mediating Effect Test of NEG

In this study, model 4 in the PROCESS macro developed by Hayes (2013) was
used to analyze the mediating effect with harsh parenting as the independent va-
riable, NEG as the mediating variable and learning engagement as the dependent
variable under the control of gender, age, grade, whether the only child and fami-
ly location. The results show that (Table 2): harsh parenting negatively predicts
learning engagement (B = —0.12, p < 0.01); harsh parenting negatively predicts
NEG (B = -0.17, p < 0.01), NEG positively predicts learning engagement ( =
0.43, p < 0.01). The significance test of mediating effect shows that a x b = —0.07,
boot SE = 0.02, 95% confidence interval is [-0.11, —0.04], excluding 0. This result
shows that NEG plays a significant mediating role between harsh parenting and
learning engagement. The hypothesis 2 of this study has been verified. The me-
diating effect (—0.07) accounted for 37.90% of the total effect (—0.19) (Table 3).

3.4. The Moderating Effect Test of Mindfulness

In this study, model 5 (assuming that the direct path is moderated) in the
PROCESS macro is used to analyze the moderating effect. Under the control of
gender, age, grade, whether the only child and family location, harsh parenting is
the independent variable, NEG is the mediating variable, learning engagement is
the dependent variable and mindfulness is the moderating variable. The results
show that (Table 4): harsh parenting negatively predicts learning engagement
(B = —0.12, p < 0.01), mindfulness positively predicts learning engagement (B =
0.13, p < 0.01), and the interaction of harsh parenting and mindfulness has a
significant predictive effect on learning engagement (p = —0.10, p < 0.01), 95%
confidence interval is [-0.16, —0.04], excluding 0. This result shows that mind-
fulness can moderate the relationship between harsh parenting and learning en-
gagement. The hypothesis 3 of this study is verified.

In order to reveal how mindfulness moderates the impact of harsh parenting
on learning engagement, high and low groups (+1SD) are divided according to
the quantity of mindfulness, a simple slope test is carried out, and a simple effect
analysis diagram is drawn (Figure 3). The results showed that when the indi-
vidual mindfulness level is low (-1SD), the predictive effect of harsh parenting
on learning engagement is not significant (bsmple = —0.05, p=0.28) , and the 95%
confidence interval is [-0.13, 0.04]; When the individual mindfulness level is
high (+1SD), harsh parenting has a strong negatively predictive effect on learn-
ing engagement (bgimple = —0.27, p < 0.01) , and the 95% confidence interval is
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Table 2. The mediating effect test of NEG.

NEG Learning Engagement
Variables
B SE t B SE t
harsh parenting -0.17 0.04 —4.59%*% —-0.12 0.03 —3.54**
NEG 0.43 0.03 12.93**
R? 0.06 0.24
F 7.21%* 32.42%*

Note: All variables in the model have been standardized, the same below.

Table 3. Mediating effect test result.

. Relative Bootstrap
Path Effect Size .
Effect Quantity (95% CI)
indirect path -0.07 37.90% [-0.11, -0.04]
direct path -0.12 62.10% [-0.18, —0.05]

Table 4. The moderating effect test of mindfulness.

Learning Engagement

Variables
B SE t
harsh parenting —-0.12 0.03 —3.55%*
mindfulness 0.13 0.03 3.86*%
harsh parenting x mindfulness —-0.10 0.03 -3.30**
R? 0.26
F 29.12**
0.6 r .
— & = low mindfulness
- high mindfulness
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Figure 3. Mindfulness as a moderator in the relationship between harsh parenting and
learning engagement.
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[-0.38, —0.17]. This result supports the prediction of the “Stress-Vulnerability
Hypothesis”, which shows that mindfulness is a stress vulnerability factor in the

impact of harsh parenting on learning engagement.

4. Discussion
4.1. The Direct Effect of Harsh Parenting on Learning Engagement

This study finds that harsh parenting negatively predicts learning engagement.
This result is consistent with previous studies (Zhang, 2020), and also supports
the prediction of Self-Determination Theory (Ryan & Deci, 2017). The individu-
als with harsh parenting tend to form controlled motivation, so the level of
learning engagement is generally low. There may be various reasons for the low
level of learning engagement of harshly raised individuals. According to At-
tachment Theory, unsafe parent-child attachment leads to children’s negative
internal representation of themselves, others and interpersonal communication,
and then damages the interpersonal function outside the family through this
negative internal work model (Bretherton & Munholland, 2008). Harsh parent-
ing will break the external parent-child relationship, which may cause children
to form negative internal representations of themselves and their parents and
damage important interpersonal relationships in the learning situation (such as
teacher-student relationship and classmate communication), and then cause a
low level of learning engagement. Harsh parenting can also damage the individ-
ual’s effort-control ability (Wang et al., 2020). Individuals with strong ef-
fort-control ability are more able to inhibit bad behaviors in the learning situa-
tion (such as children ruminate the scenario when they are attacked by their
parents’ body or speech), activate behaviors consistent with the learning situa-
tion, and better focus on learning activities (Kochanska et al., 2000). Because
harsh parenting impairs this important ability, it will reduce the level of indi-

vidual learning engagement.

4.2. The Mediating Role of NEG

This study finds that NEG plays a mediating role between harsh parenting and
learning engagement, and the mediating effect accounts for 37.90% of the total
effect, indicating that NEG can explain a considerable part of the variation be-
tween harsh parenting and learning engagement. The establishment of this me-
diating effect supports the Development-in-Sociocultural-Context Model for
Children’s Engagement in Learning (Wang et al., 2019). Harsh parenting will
not only directly affect learning engagement, but also indirectly affect learning
engagement by affecting NEG. This result also answers the question of "how"
harsh parenting affects learning engagement. On the one hand, harsh parenting
will reduce individual NEG. Harsh parenting reduces the ability of individual
emotion regulation, and failed emotion regulation experience will lead to lower
NEG. In addition, some studies have found that parents who adopt harsh pa-
renting often have the characteristics of emotional instability (Clark et al., 2000)
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and difficulty in emotional regulation (Deater-Deckard et al., 2010), so it is dif-
ficult for these parents to demonstrate reasonable emotional regulation methods
to children. From the perspective of Social Learning Theory (Bandura, 1976),
individuals can not learn effective emotion regulation methods from their par-
ents, so their own emotion regulation ability is often low, and then the failed
emotion regulation experience will reduce the individual NEG. On the other
hand, high NEG students can adjust their negative emotions well and are less
disturbed by negative emotions, so they can better devote themselves to learning.
Zhang (2020) finds that harsh parenting can affect learning engagement by af-
fecting individual intentional self-adjusting and perceived teacher support. This
study finds that NEG is also an important mediating mechanism of harsh pa-
renting affecting learning engagement. It gives a possible explanation for the re-
lationship between them from the perspective of emotional regulation, which
enriches the exploration of the mediating mechanism of harsh parenting affect-
ing learning engagement. In future research, we can continue to test whether
other factors (such as cognitive skills and social skills) can also mediate the rela-
tionship between harsh parenting and learning engagement according to the
Development-in-Sociocultural-Context Model for Children’s Engagement in

Learning (Wang et al., 2019).

4.3. The Moderating Role of Mindfulness

This study finds that among the individuals who were harshly raised, those
with high mindfulness had a higher level of learning engagement than those
with low mindfulness. This result supports the prediction of Organismic Inte-
gration Theory (Deci & Ryan, 2008; Ryan & Deci, 2017), which shows that
mindfulness can transform the controlled learning motivation formed by harsh
parenting into more autonomous learning motivation, and improve the level of
learning engagement. Siff (2014) assumes that autonomy is a function of inte-
gration. In order to achieve integration, people need to be able to freely deal with
specific actions and find reasons for recognition. Mindfulness is related to
people’s ability to pay attention to the current internal and external experience.
It enables people to obtain greater insight and self-reflection, and can make in-
dividual perception and values more consistent with their own behavior, so their
behavior is more autonomous. In addition, this study also finds that with the
improvement of mindfulness level, the predictive effect of harsh parenting on
learning engagement increases from insignificant (bgmpe = —0.05, p = 0.28) to
significantly negative (bgmpe = —0.27, p < 0.01). This result answers the question
of “when” the impact of harsh parenting on learning engagement is stronger or
weaker. At the same time, this result supports the prediction of the Stress-Vulne-
rability Hypothesis (Li et al., 2012), showing that mindfulness, a positive factor,
has lost its buffering effect in the stress situation of harsh parenting. Although
high mindfulness has a high level of learning engagement under low harsh pa-

renting, the level of learning engagement under high harsh parenting decreases
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rapidly. With the increase of harsh parenting intensity, the gap between high
mindfulness and low mindfulness in learning engagement gradually narrows. This
suggests that mindfulness is a vulnerable factor of stress in the impact of harsh
parenting on learning engagement. Therefore, we should not overestimate the
protective effect of mindfulness on the learning engagement of harshly raised
individuals. Future research can continue to explore whether there are other
more effective protective factors to protect the learning engagement of harshly

raised individuals.

4.4. Educational Suggestions

This study is of great significance to the protection and cultivation of middle
school students’ learning engagement. Firstly, according to the direct effect in
this study, harsh parenting negatively predicts learning engagement. It shows
that parents’ educational concept of “no beating, no talent” and harsh educa-
tional methods can not effectively improve children’s learning engagement. On
the contrary, they will reduce children’s learning engagement. Therefore, in or-
der to protect children’s learning engagement, parents should learn scientific
educational ideas with an open mind and reduce harsh parenting. Secondly, ac-
cording to the mediating effect, harsh parenting affects learning engagement by
reducing children’s NEG. Parents can discuss on more methods and experiences
of emotion regulation with their children, because good emotion regulation
helps to improve learning engagement. Finally, according to the moderating ef-
fect, mindfulness is a vulnerable factor of stress in the impact of harsh parenting
on learning engagement. This shows that the protective effect of mindfulness on
learning engagement of harshly parented individuals is limited, and mindfulness
will lose its effect in the situation of high harsh parenting. This also reflects that
harsh parenting has a strong impact on children’s learning engagement. Mind-
fulness alone is difficult to offset the negative effects of harsh parenting. There-
fore, parents need to be aware of their major responsibilities in parenting beha-

vior and reduce harsh parenting.

5. Limitation

Although results are promising, several limitations should be addressed in the
present study. Firstly, although this study has a relatively solid theoretical basis
for the investigation of relevant variables, it still belongs to cross-sectional study.
Whether the research results are reliable needs to be further investigated by the
research design with causal inference such as longitudinal study. Secondly, harsh
parenting in this study does not distinguish between father’s harsh parenting and
mother’s harsh parenting, but the effects of father’s harsh parenting and moth-
er’s harsh parenting on middle school students’ learning engagement may be
different. Future research can distinguish father’s harsh parenting from mother’s
harsh parenting, and deeply explore the similarities and differences of the effects

of these two kinds of harsh parenting on individual learning engagement. Thirdly,
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harsh parenting was measured just in children’s perceptions. Future research
should integrate multiple information sources (such as children and parents) to

collect data, so as to better measure relevant variables.

6. Conclusion

1) Harsh parenting negatively predicts learning engagement;

2) NEG plays a mediating role between harsh parenting and learning engage-
ment;

3) Mindfulness can moderate the relationship between harsh parenting and
learning engagement. Specifically, compared with low mindfulness individuals,
harsh parenting has a stronger negative predictive effect on learning engagement
of high mindfulness individuals. Mindfulness is a vulnerable factor of stress in

the influence of harsh parenting on learning engagement.
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