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m 1. Introduction

Shanghai is one of the most developed central cities in China in terms of econ-

omy, culture, technology and education. It is also one of the iconic cities of
reform and opening-up. As early as the early 1990s, Shanghai began to offer
English courses on a large scale from the third grade of elementary school. In

1998, it was the first to offer English classes in some elementary schools from the
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first grade [1]. Shanghai’s current elementary education resources are more ab-
undant than other cities. The faculty of public schools and the advanced level of
teaching equipment are at the top level in China. Therefore, teachers should
make full use of advanced multimedia technology and combine various teaching
methods to create a relaxed and happy English learning atmosphere. The author
believes that the use of multimedia technology can effectively promote situation-
al teaching. This article selects Unit 1, Volume 2 of Grade 6 in Oxford Shanghai
edition as teaching material. In the teaching design, the author mainly combines
multimedia with specific teaching methods and creates situations before class to
enhance students’ interest, listening, and reading. The teaching part adopts the
situational teaching method.

The “English Curriculum Standards” pointed out: “The goal of the basic edu-
cation stage is to develop student’s language skills, language knowledge, emo-
tional attitudes, learning strategies and cultural awareness based on the devel-
opment of students’ comprehensive language skills” [2]. “It is necessary to pro-
vide students with independent learning. The opportunity to communicate with
each other and space to express oneself fully” [3]. The “opportunity” and “space”
refer to the language environment in which students learn. Elementary school
English situational teaching means that teachers create as naturally as possible in
class. Situational teaching provides good examples for language functions, al-
lowing students to engage in English conversations in authentic contexts. The
entire teaching process is centered on listening and speaking activities. Students
can obtain more and more authentic opportunities for practice. To a greater ex-
tent, it stimulates students’ motivation for language practice and is conducive to
students’ participation in language practice. The outstanding feature of situational
teaching is that it should be carried out in a natural context and a good language
environment. Students’ interest in learning English can be maintained and devel-
oped, which dramatically extends students’ language learning time range.

The situational teaching method has been used in teaching practice for a long
time, and the educational thoughts of ancient Greece and Rome have already
had valuable guiding thoughts. The great philosopher Socrates’s “art of midwi-
fery” uses teacher-student conversations to create specific problem situations to
enable students to think independently to solve problems. This seemingly simple
teaching method is the development of activity theory based on dialogue teach-
ing. Become the bud of situational teaching method. The origins of this ap-
proach began with the work of British applied linguists in the 1920s and 1930s.
Two of the leaders in this movement were Harold Palmer (1877-1949) and A. S.
Hornby (1898-1978), two of the most prominent British twentieth-century lan-
guage teaching figures. Both were familiar with the work of such prominent lin-
guists of the time as the Danish grammarian Otto Jespersen and the phonetician
Daniel Jones, as well as with the Direct Method. They attempted to develop a
more scientific foundation for an oral approach to teaching English than was

evidenced in the Direct Method [4]. The result was a systematic study of the
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principles and procedures that could be applied to the selection and organization
of the content of a language course [5] [6]. More and more domestic scholars
have been concerned about applying situational teaching methods in primary
school English teaching in recent years. Under the influence of constructivism,
behaviorism, psychology, and especially the theory of contextual cognition,
“contextualization” emerged in Chinese English teaching reforms. New concepts

» o«

such as “situational listening” “interactive teaching methods” have emerged.

» «

“Situational reading,” “cognitive English teaching method,” “three-dimensional
integrated teaching method,” “cooperative learning method” have caused a surge
of “contextualization” in English teaching in our country.

Multimedia and tradition way of teaching will be complementary and lead the
new trend of teaching [7]. Multimedia teaching aboard is derived from au-
dio-visual instruction, or named audio-visual education programme domesti-
cally. This later developed into computer aided instruction and computer teach-
ing. With the development of technology, there has emerged multimedia tech-
nology with computer at its core and multimedia-aided teaching. In traditional
way of teaching, knowledge in textbooks and coaching materials is developed in
a linear way with a logic order. In the course of teaching, students are passive
and dependent on teachers and lack the flexibility of self-study. In contrast, mul-
timedia teaching is organized in a way that fits human perception. It can make
up for the weaknesses in traditional teaching [8].

The multimedia classroom teaching model is based on two major theories:
cognitive learning theory and constructivist learning theory. The cognitive view
of learning believes that learning should be an internalization process,
processing and fusing new knowledge with the original cognitive structure to
form a new cognitive structure. The traditional classroom teaching model of
scrambling teaching ignores the initiative of students. Students do not actively
acquire new knowledge but passively accept knowledge in the process of learn-
ing. The classroom teaching model based on network multimedia constantly
brings freshness to students by enriching network resources and stimulating
students’ desire to challenge. Students can automatically and consciously process
and internalize the new knowledge they will learn. According to Bruner, the
learning process is produced by learners to satisfy their own cognitive needs.
This is the process of stimulating internal motivation. Therefore, English learn-
ing should also start with the students’ own needs, start with reality. The teacher
needs to choose topics that students are interested in for discussion, give full
play to the advantages of network resources, and return the English classroom to
students with audio, video, and other multimedia methods.

The constructivists believe that learning must occur in a specific context. Stu-
dents can independently construct meaning through group cooperation. In tra-
ditional English teaching, teachers divide the language into single words and
sentences to explain meaning word by word. This method is inefficient and vi-

olates the laws of students’ cognitive development. And due to the limitations of

DOI: 10.4236/0alib.1108387

3 Open Access Library Journal


https://doi.org/10.4236/oalib.1108387

Y. Y. Lin

classroom space and resources, teachers cannot effectively create situations. The
integration of network multimedia makes up for this shortcoming. Teachers can
use many online videos and audios with rich pictures, use computer technology
to create real language situations for students, and bring students into the situa-
tion through electronic devices, integrating online and offline classrooms. Carry
out group activities, guide students to acquire knowledge in-group cooperation,
and establish a classroom teaching model with students as the main body. As an
essential branch of cognitive learning theory, constructivism involves a wide
range of ideas. It comes from Piaget’s epistemology, L. S. Vygotsky’s (1896-1934)
language acquisition theory, postmodernist views on science, feminist episte-
mologists, and theories of philosophy of science, American psychologist Kelly’s
individual construction theory. Gao Wen argues that a vital conclusion derived
from constructivist beliefs is that each of us imagines the external world diffe-
rently, based on our unique set of experiences about the world and our beliefs
about those experiences [9].

With Shanghai version of the theme of “Great Cities in Asia” of the Oxford
English, for example, teachers can be found that the English class can break the
traditional teaching mode, create the teaching situation and the application of
multimedia technology to enhance the course more interesting, improve stu-
dents’ comprehensive language using ability, keep students’ interest in learning

English, further to improve their learning efficiency.

2. Textbook Analysis

The Shanghai edition of Oxford English textbooks organically integrates lan-
guage structure and function, constructs language through sentence structure
and rich vocabulary, and achieves the purpose of helping students to have pre-
liminary communication. The content of this textbook is more suitable for stu-
dents’ lives, full of the breath of the times, and easy to stimulate students’ enthu-
siasm for learning. The Shanghai version of the Oxford English textbook takes
themes and topics as the module units. The language materials of each unit are
developed around a theme in the context of related topics, and the teaching con-
tent of each grade is interrelated. This textbook content is relatively practical for
students [10].

This article selects the first unit of the second book of the sixth grade—Great
Cities in Asia. The teaching content focuses on the cultural experience. This
teaching design aims to let students understand the main countries and cities in
Asia and involve some countries’ historical sites and distinct cultures. This
course involves special sentences guided by “How” and “Which” with new sen-
tence patterns, which are used to ask about the way, time, and distance. Starting
from Chinese and foreign cultures, the author takes Asian cities and Asian cul-
ture as the topic to set up the learning content and expand the learning process,
so that students can understand the cities and cultures at home and abroad.

Therefore, the author pays attention to cultivating students’ listening, speaking,

DOI: 10.4236/0alib.1108387

4 Open Access Library Journal


https://doi.org/10.4236/oalib.1108387

Y. Y. Lin

reading, writing, practicing and using six abilities in teaching.

3. Student Analysis

After nearly six years of English learning, students in grade six have initially de-
veloped good learning habits. The vast majority of students have mastered and
accumulated a certain number of vocabulary and some important and common
grammar and tense, and preliminarily have certain listening, speaking, reading
and writing skills. Grade 6 students have a strong thirst for knowledge and desire
to perform. Differences in family learning environment, parents’ attention to
students’ learning, and high-density and large-capacity teaching materials make
the learning gap between different students bigger and bigger. Before learning
this class, students have learned the vocabulary related to the city and location,
and can use them to describe the city, location and other related content, which
has laid a certain language foundation for the classroom learning. Therefore,
students have mastered a lot of knowledge, teachers should pay more attention
to the organic combination of knowledge and interest in teaching, make full use
of various teaching means to improve students’ interest in learning, improve

students’ learning efficiency.

4. Teaching Design

Teachers need to use various teaching methods to integrate multimedia teaching
equipment into teaching reasonably, improving teaching efficiency while mobi-
lizing students’ classroom atmosphere. Multimedia technology has the advan-
tage of combining pictures, texts, audio, and images. When applied to teaching
activities, it can present abstract and complex knowledge intuitively and dynam-
ically to understand it better. Multimedia teaching can fully mobilize students to
participate in teaching with multiple senses. Students can imitate voice and in-
tonation more authentically, which can prevent students from speaking Chinese
English or even English with local accents.

The teacher is just an organizer, guide, collaborator, and instructor. Students
are the main body of learning activities. Only when teachers actively guide stu-
dents to participate in learning activities can they truly display their enthusiasm
and creativity. The theme of this unit is “Great cities in Asia.” The author divides
this unit into three lessons and provides practical guidance.

Three module units of this unit will be divided into three parts, aiming at lis-
tening and speaking, reading and writing respectively. Each teaching fragment

will develop with situational and multimedia teaching methods.

4.1. Teaching Fragment 1: Listening and Speaking

4.1.1. Teaching Plan

At First, the teacher can introduce the topic of “holiday travel” to mobilize the
children’s enthusiasm. Next, the teacher should display some maps through

multimedia. Teachers should offer a school map or a city map that students are
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familiar with, and then the world map in the textbook. The teacher can create a
situation that a man is looking up the map so that everyone can claim a land-
mark and tell the location. In the “listening and say” part of page 2, the teacher
can also use multimedia to display different means of transportation. Photos and
videos can be displayed together. The teacher can first ask students the correct
way of travel by asking questions, leading them to learn the sentence patterns of
“How far” and “How long,” After the case, through the creation of scenarios, do

some drills and practice the dialogue of P4.

4.1.2. Teaching Method

In the first teaching fragment, the primary teaching method is the oral and situa-
tional method. New language points are introduced and practiced situationally.
The target language is the language of the classroom [4]. Creating a good English
classroom learning atmosphere is necessary to mobilize children’s enthusiasm
and carry out effective teaching. Teachers should speak English as much as possi-
ble in the classroom so that children can gradually understand. Suppose someone
is going to visit a big city in Asia. The other person in the conversation can ask

about the location of the city and what transportation tool one can choose.

4.2. Teaching Fragment 2: Reading

4.2.1. Teaching Plan

The students have basically mastered the locations of several major countries
and cities on the map. The following teachers can use multimedia to present
pictures or short videos to introduce students to the three capital cities of Asia:
Beijing, Tokyo, and Bangkok. Of course, teachers can also show pictures and ask
students to guess proper terms such as cities and scenic spots. There are not
many new vocabularies that aim to train students to obtain information through
different forms such as listening and reading and introducing the cities they like
and understand. Before class, students can be arranged to preview, find pictures

and information of specific cities.

4.2.2. Teaching Method

The “English Curriculum Standards” proposes that the grade six of primary
school graduates should reach the second level. In the aspect of reading, it is re-
quired to “be able to read simple stories or short essays with the help of pictures
and develop the habit of reading according to the meaning of the group”. In this
part, the teacher can create scenarios with the help of multimedia technology, let
the students assume that they are going to travel and let them talk about their

travel plans as much as possible.

4.3. Teaching Fragment 3: Writing

4.3.1. Teaching Plan

Teachers can use quiz cards to ask questions to students to understand their
mastery. After the previous study, students have mastered the relevant informa-

tion of the above major cities. The teacher can ask the students to work in
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groups, allowing students to use the sentence patterns learned in this lesson to
have conversations and express the countries and scenic spots they want to visit
and how to get there. Next is pair work. Teachers can use multimedia to show
some hand-drawn road maps and then ask each two students to draw their own
travel poster. At last, all students in the class will vote to select the best poster

award, best design award, and best text award for encouragement.

4.3.2. Teaching Method

In this part, the teacher can use the “task-based” situational teaching method.
The task-based learning and teaching approach of English courses at the primary
education stage emphasizes teaching from using language. It allows students to
learn to complete a real task and require them to complete the tasks, enabling
them to learn for application and use them after learning. It can directly cultivate
students’ ability to use language and show children that English is an exciting
and practical communication tool [11]. “English Curriculum Standards” clearly
points out that the characteristics of the task-based teaching mode are: learning
English in the process of listening, talking, singing, drawing, playing, performing
and doing, and teaching in a cheerful form that conforms to the psychological
characteristics of children. The utilization of multimedia to display pictures and
quiz cards also plays a crucial role in teaching.

The class ends with a competition, which is aligned with the characteristics of
primary school students. Since they are competitive and aggressive, the use of
competition in teaching can effectively improve the teacher’s ability to control
the class and help students enhance their sense of collective honour and develop

a spirit of cooperation.

4.4. Homework

As an extension of classroom teaching of homework, after-school workbooks
can help students consolidate the knowledge learned in class. For this given
workbook, I have selected some exercises from it as homework. The after-class
workbook and textbook content are highly matched, which helps students con-
solidate the knowledge they have learned. However, there are a large number of
exercises, which will bring a burden to students. Therefore, I selected some more

specific and interesting topics as homework.

5. Reflection and Conclusion

Firstly, the situational teaching method has certain drawbacks. Teachers should
not set too many situations. Some students want to complete the tasks given by
the teacher and lack thinking about the content of knowledge, which deviates
from the basic ideas of teaching, and students cannot learn too many things.
Therefore, teachers should continue to strengthen the emphasis and research on
the situational teaching method. Based on the characteristics and cognitive level
of primary school students, teachers are supposed to rationally use the situation-

al teaching method to make up for the shortcomings of the traditional reading
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teaching model, to improve the efficiency and level of primary school English
teaching and promote students’ comprehension.

Secondly, in the teaching process, teachers should design different dialogue
scenarios for students at different levels so that students at different levels have
something to say. In classroom teaching, teachers should give them some drill
tasks that are less difficult to express in oral expression as much as possible to
cultivate their self-confidence and sense of accomplishment. Before performing
a performance or situational dialogue, the teacher can demonstrate to everyone
like a director, giving them enough time to prepare what they are saying and
prepare the conversation plan. If possible, teachers can inform them one day in
advance of the activities to be carried out the next day. They can first send some
information to them and solicit the opinions of the students in the class.

Thirdly, teachers should reflect on their teaching after class. Teachers cannot
put all activities before class, which misinterprets the goal of situational expe-
rience teaching. After-class reflection is also a higher requirement for teachers
and students. Traditional teaching only pays attention to the teaching effect of
the classroom and ignores the summary after class. After-class reflection is the
summary of the class by teachers and students. The teacher’s classroom design
should be well reflected in the pre-class preparation and after-class reflection
[12].
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Appendix A. (Abstract and Keywords in Chinese)
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Appendix B. (Teaching Plan)

1. Unit Analysis
1.1. Special Questions

Ask about the way—How are you going to get to XXX?

Ask about the length of time it will take to do something—How long does it
take?

Ask about the distance—How far is it from XX to XX?

Ask about the orientation—Where is XXX?

Ask about the capital —Which city is the capital of XXX?

1.2. Orientation

East, south, west, north, north-west, south-west, south-east, north-west.

1.3. Preposition
By
2. Teaching Target

1) Be able to use How-sentence to ask about the distance and the length of
time something will take. Learn to use “It’s about XX kilometers” and “It takes
about XX minutes” to answer questions.

2) Be able to use the prepositions that go with transportation correctly,
especially the “by.”

3) To master “V+ doing,” such as “love easting” and “enjoy swimming.”

4) To know some culture of some great cities in Asia.

3. Unit Points
3.1. Keywords

1) The names of countries and cities: Asia, Beijing, China, Tokyo, Japan,
Bangkok, Thailand.

2) Vocabularies related to tourism and exhibition: exhibition, travel, building,

tourist, famous, kilometer, palace, huge.
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3) Orientation: east, south, west, north, north-west, south-west, south-east,
north-west.

4) Some else: enjoy, nowadays, quiz.

3.2. Grammar Points

1) Sing orientation to show the position

It is east of Beijing.

2) Asking “How” questions to find out the means/ the length of a time/ dis-
tance.

-How far is it from Shanghai to Beijing?

-How can we travel to Beijing?

-How long does it take to travel from Shanghai to Beijing?

3) Using prepositional phrase to indicate means by train/ship/train.

4) Asking “Wh-“ questions to find out about a place/a specific object or spe-
cific information.

-Which city is the capital of XX?

-What do people in Bangkok love eating?

-What can tourists find in Bangkok?

-Where do tourists always visit in Beijing?

-What do tourists enjoy doing in Beijing?

4. Teaching Designs
4.1. Listening and Speaking

Step 1: Since this class is the first lesson of the school, most students have tra-
vel experience during the summer vacation. Teachers can introduce the topic of
“holiday tourism” into the classroom. Teachers can use multimedia to display a
map of Asia and take the students and students to read the map together, in-
cluding icons. Allow students to grasp the expression of the eight basic direc-
tions.

Step 2: In the listening and say part of Page 2, teachers can also use multime-
dia to display different means of transportation. Teachers can first ask students
the correct way of travel by asking questions, leading them to learn the sentence
patterns of “How far” and “How long,” After the case, through the creation of

scenarios, do some drills and practice the dialogue of P4.

4.2. Reading

Step 1: The previous students have basically mastered the locations of several
major countries and cities on the map. The following teachers can use multime-
dia to present pictures or short videos to introduce students to the three capital
cities of Asia: Beijing, Tokyo, and Bangkok. Of course, teachers can also show
pictures and ask students to guess proper terms such as cities and scenic spots.

Step 2: Vocabulary. There are not many new vocabularies. The class aims to

train students to obtain information through different forms such as listening
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and reading and introducing the cities they like and understand. Before class,
students can be arranged to preview, find pictures and information about specif-

ic cities.
4.3. Writing

Step 1: Teachers can use quiz cards to ask questions to students to understand
their mastery.

Step 2: After the previous study, students have mastered the relevant informa-
tion of the above major cities. Now teachers can cooperate in groups and create
situations, allowing students to use the sentence patterns learned in this lesson to
have conversations and express the countries and scenic spots they want to visit.
And how to get there. You can draw your own travel routes by hand, and all
students in the class will vote to select the best poster award, best design award,

and best text award for encouragement.

5. Homework

Read and write on Page 2, Reading and tick on Page 6, Read and write on Page 7.
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