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Abstract 
This paper aims to discuss the awakening of civility in adolescents through 
the conception they have about political leadership. It proposes to consider 
how identity relates to civic actions, analyzing what young people think of 
their political leaders and the notion of civism. Our hypothesis is that the idea 
of ethical/non-ethical leadership projection allows the identification with 
moral values (dignity and respect) and material values (power). Theoretically, 
our discussion is supported by studies on psychology and moral education. 
Data were collected from 219 individuals, boys and girls, aged 10 to 13 years, 
instructed in private schools, from Baixada Santista, state of São Paulo, Brazil. 
A questionnaire was prepared and applied to participants who were asked 
about television and movie characters they found most interesting. Based on 
their choices, it was concluded that attention to civility is strictly related to 
education for ethics. 
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1. Introduction 

Except in primitive societies, where power used to be distributed in the commu-
nity through relatively rule-based customs, in all known human societies, power 
and charisma have always been present. Why have there always been people ca-
pable of playing the role of guides, of leading others? What lies beneath leader-
ship? Since pristine times, leadership, as a phenomenon, has always fascinated 
human beings due to its peculiar essence. However, at the same time, leadership 
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has ever since been a difficult issue to evaluate and a difficult phenomenon to 
measure. For centuries, such status has been corroborated by discussions about 
leadership often in the form of mere descriptions of historical facts and stories 
about heroes rather than formal investigations and research on the topic. 

For political sciences, leadership is not an easily identifiable phenomenon ei-
ther. It has no defined locus—it is neither parliament nor the seat of government—it 
is, however, a socially constructed concept, difficult to be conceived with preci-
sion. Given that difficulty, leadership has been used in different manners to refer 
to so many distinct situations that it is practically impossible not to come up 
with a partial or inaccurate definition. 

In this paper though, leadership will be considered as one of the basic ele-
ments of political science, but it must be emphasized that such a concept is not 
found in most social sciences guidebooks, where it is treated unsystematically, if 
not avoided by political sciences proper.  

And political leadership is recognized as an essentially interactive phenome-
non and result from social relationships; to some extent, it means the ability that 
some people have to persuade others in terms of belief and behavior. The politi-
cal leader is the prophet, the warrior hero or the great demagogue, who, through 
his/her revelations, actions or decisions; respectively, is obeyed irrespective of 
laws or traditions, is respected simply by the power granted to him based on be-
lief, miracles, success in battles or prosperity of his/her subjects. The concept of 
charisma is, however, very broad, but, naturally, it is associated with personal 
magnetism, to the ability someone has to persuade and attract others, inspiring 
reverence, fervor or emotional dependence [1]. 

In that sense, our discussion intends to establish a relationship between the 
concept of leadership and the concept of citizenship, since its origin refers to 
discussions of political philosophy and to the idea of government and rulers. 
Where those ideas converge, there lies education as a guarantee for the good 
functioning of government, considering Aristotle’s discussions [2] about the good 
ruler, or the good citizen. 

Like the concept of leadership, the meaning of citizenship is essentially con-
troversial; however, this paper intends to discuss the awakening of youth civic 
engagement in present-day society, seeking to undo the controversy surround-
ing the idea that good citizenship is an integral part of what democracy in fact is. 
Our study seeks to demonstrate that citizenship must be understood as political 
identity, regardless of different points of view. 

Explaining better, etymologically, civism derives from the Latin word civis, 
“citizen”. Accordingly, civism embraces the set of qualities allowing citizens to 
live in communities respecting norms of peaceful coexistence, accepting rules of 
democracy and of basic rights, that is, of constitutional values. Civic refers to the 
typical behavior of a citizen, and civic learning is related to the acquisition of 
knowledge, abilities and predisposition necessary for good citizenship. 

The concept of both civism and public virtues [3] has gained importance in 
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the past years due to the increasing need for discussing the role the citizen must 
play in liberal democracies. Liberalism, in its broader sense, imposed especially 
in the Western world, is the political regime, which includes the recognition not 
only of civil rights but also of social rights, such as education or health protec-
tion. 

The relationship between citizenship and political identity is naturally estab-
lished since there is no neutrality in educating for citizenship. Internal aspects, 
such as world view, and external influences participate in that relationship. For 
that reason, we sought to understand the ideas preteens have about leadership, 
identifying the projections they make about civic engagement. 

There are many definitions of civic engagement. For the purposes of this pa-
per we use Ehrlich’s [4] definition and according to him, civic engagement is 
working to make a difference in the civic life of our communities and developing 
the combinations of knowledge, skills, values, and motivations to make the dif-
ference. It means promoting the quality of life in a community through both po-
litical and non-political processes (p. vi). 

The importance placed on the value of civism today represents a development 
of virtue ethics, as conceived by Aristotle [2]. For the Greek philosopher, virtues 
were the core of both ethics and politics. In century IV B.C., being a good person 
meant being a good citizen. Only free men could be good citizens since they 
were able to exceptionally dedicate themselves to public life. Aristotle [2] himself 
defines the human being as “a political animal”, whose one and only purpose is 
to be a good citizen in the polis. 

2. Methodology 

Our research consists of a prevalence study and its main objective is to discuss 
the awakening of civic engagement in preteens in present-day society through 
the conception they have of political leadership. 

A critical point that our study intends to observe is that preteens must under-
stand the nature of their rulers, how they can participate socially and the impor-
tance of their participation. Education for civism, like other fields of knowledge, 
should be among top educational priorities. However, topics about civic educa-
tion do not receive the proper attention from educational institutions and the 
knowledge children and adolescents have of civism or of government issues are 
very limited.  

Encouraging a climate of open dialogue about such issues, about teachers’ be-
havior and about the school atmosphere is important and equally crucial for 
constructing education for civism. Education must reject simplistic definitions, 
leading students to understand civic engagement as a type of formal or electoral 
policy that involves public offices, political meetings or electoral offices, without 
necessarily joining a political party. Although those are actual civic activities, 
they represent just one possible expression of engagement. As an additional ob-
jective, our research intends to call attention to such issues; thus, our main ob-
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jective has the following implications: 
1) Firstly, our study aims at verifying what preteens believe political leader-

ship means. 
2) Accordingly, our focus is on identifying the projections preteens make of 

their political leader, symbolized in anti-hero characters. 
3) At last, our study discusses moral values of civism and of citizenship from 

the perspective of preteens who have witnessed both the world and national po-
litical scene in the last three years. 

This prevalence study was conducted with 219 preteens, boys and girls, at ages 
10 to 13 years, who have studied in private schools, from the region of Baixada 
Santista, state of São Paulo, Brazil. The choice of this age group is justified by its 
very peculiar characteristic, which, according to Piaget [5], considering a cogni-
tive-evolutionary approach, is very representative in terms of moral civic devel-
opment. This age range corresponds to the moment of transition from hetero-
nomous morality—which according to Piaget [5], is characterized by moral real-
ism, a consequence of operational egocentrism, leading the child to consider the 
contents of consciousness as if they were material—to autonomous morality, 
which emerges from the individual himself/herself as a set of principles of jus-
tice, based on equality, mutual respect and cooperation relations. 

This age group presents morality of exchange, that is, the individual has 
his/her own interests that may be conflicting with the interests of others. By rea-
lizing that each individual has his/her own interests, preteens are led to over-
come the absolutism and moral realism of the previous stage, making them 
adopt a hedonistic and relativistic moral perspective, according to which, the 
best way to resolve conflicts is through direct and concrete instrumental ex-
changes dealing with the interests of each individual in a strictly equal manner. 
Therefore, this transitional stage, also explained by Kohlberg [6], seemed quite 
appropriate to evaluate what the participants of our study think about the world 
and national political scene. Based on that, we can discuss the values relative to 
leadership and citizenship by assessing what preteens know about their political 
institutions and politicians in general. 

Our study will not focus on comparisons between school contexts or produc-
tivity, but on the idea that preteens do attend school, and gain experience by 
doing so. To detect the idea that preteens have of leadership, the following ques-
tionnaire was prepared: 

Character Quiz: the questionnaire, prepared for this specific study, aims at 
identifying aspects and characteristics of television and movie villains that 
arouse interest in children and adolescents.  

Based on fictional characters, it is believed that the symbolic element con-
tained in the identities of the villains can provide the direct projection of adoles-
cents. In addition, the films are attractive to young audiences who strive to see 
certain characters react as anyone in the same situation would. 

Ten characters were selected from present-day television shows and movies, 
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except Disney characters. They have been excluded since we believe the Disney 
Family villains do not cause cognitive conflict or doubts, since they are abso-
lutely defined within stereotypes of good and evil, in a Manichaean fashion, 
leaving no room for nuance. The chosen characters were: 
• Darth Vader from Star Wars [7]. 
• Apocalypse from X-Men [8]. 
• Thanos from Guardians of the Galaxy and Avengers: Infinity War [9] [10]. 
• Loki from The Avengers [11]. 
• Lex Luther from Batman v Superman: dawn of justice [12]. 
• Joker from The Dark Knight [13]. 
• Negan from The Walking Dead [14]. 
• Rumpelstiltiskin from Once upon a time [15]. 
• Ramsey Bolton from Game of Thrones [16]. 
• Voldemort from Harry Potter saga [17] [18]. 

This instrument was specially organized for this study. The questionnaire con-
sisted of one question only, namely: “Out of the characters listed below, which do 
you find most interesting? Justify your answer”. The question serves two purposes: 
one that is inherently investigative and another that is reflexive/educational, 
since it leads to self-orientation, allowing respondents to reflect on what is most 
meaningful to them. Thus, after respondents completed the questionnaire, we 
tried to establish most significant topics of response to think about the various 
possibilities of analysis, starting at the various possibilities of projections and 
conceptions that preteens have about the binomial political leader/civism, and 
how they relate to the construction process of moral personality.  

Content analysis is therefore supported by reflexive and imaginative data, which 
we can evaluate from the respondents’ own conceptions according to their per-
sonal development, interpersonal relationships, social activities and/or policies, 
the relationship with nature, as well as philosophical, creative and ethical ma-
nifestations.  

With the collection of these data, it was verified what preteens highly regard 
moral and material values, that the notion of leadership is implicit in their 
responses and how it relates to future purposes. The treatment of the collected 
data was done simply, from the general computation of the choices, presented in 
percentage indexes, showing the three most chosen characters to be discussed in 
the profile analysis. Our qualitative analyses do not compare data between gend-
ers, since no significant difference between boys’ and girls’ responses was ob-
served. 

After that contextualization, our research question is presented: What do pre-
teens think of political leaderships of today’s society and how do they develop 
the concept of civility? 

As a result, three hypotheses are proposed which will be confirmed in the 
conclusions: 

1) There is an ethical/non-ethical projection of political leadership that allows 
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identifying with moral values (dignity and respect) and with material values 
(power and goods) that is triggered from interactive media. 

2) The notion of civility is manifested by symbolic projection to establish so-
cial insertion that evinces citizenship, the common good, or rapid enrichment, 
and rise to power. 

3) Charismatic identification with a person due to his/her supernatural 
attributes, magical faculties, exaggerated heroism, intellectual or oral power that 
generates a personal devotion to the warrior hero or to the great demagogue— 
(television or movie villains) 

3. Results 

The word “leadership” derives from the verb “to lead”, from Old English, lithan, 
which meant “to go,” “to go ahead,” and from Old High German, līdan, which 
meant “to go” [19]. 

The origin of leadership is very likely to have come from the figure of the war-
rior in primitive communities. Those warriors used to be extremely independent 
as they were always out on expeditions, looking for provisions to live on, or ab-
ducting foreign women, for example. Their lifestyle made them break family 
bonds; otherwise, they would have to rely on other people from their tribe to 
survive. That is the first figure of the free and independent man ever known: a 
combination of victory and conquest, endowed with social recognition, protec-
tion, defense and security [20]. 

Now, we draw our attention to how leadership can be understood today. Lea-
dership, in its broader sense, is perceived as a purely personal attribute, which 
relates to the traits of character that allow the leader to exert certain influence on 
others. Political leadership, for example, is recognized as an essentially interac-
tive phenomenon and result from social relationships; to some extent, it means 
the ability that some people have to persuade others in terms of belief and be-
havior. Definitions of leadership abound due to people’s different objectives, to 
specific contexts, to the motivations of a leader, to the expectations of his/her 
followers, among others. 

In view of that, leaders can be considered those who, within a group, detect 
their position of power as influencing their strategic decisions, and actively exer-
cise that power, which is legitimized by the group. 

Table 1 below shows the results of our survey in which 219 preteens aged 10 
to 13 were asked about the television and movie character they found most inter-
esting. 

4. Discussion 

The characters listed in the questionnaire, used in our analysis, were created for 
movies of the last two centuries, which we consider post-classical productions, 
that according to González Requena [21], rather than provoking distancing from 
the audience, movie directors use all possible resources to establish total empathy,  
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Table 1. Data collected from questionnaire survey. The characters’ choices appear below 
in the table, in simple percentage data. 

Question: Out of the characters listed below, which do you find most interesting?  

None 0.46% 

Darth Vader (Star Wars) 7.16% 

Apocalypse (X-Men) 0.91% 

Thanos (Guardians of the Galaxy) 23.16% 

Loki (The Avengers) 8.14% 

Lex Luthor (Superman) 2.54% 

Joker (Batman) 25.48% 

Negan (The Walking Dead) 7.67% 

Rumpelstiltiskin (Once upon a time) 9.43% 

Ramsey Bolton (Game of Thrones) 0.45% 

Voldemort (Harry Potter) 14.51% 

TOTAL 100% 

Source: from the author. 

 
making spectators experience an intense emotional discharge. The idea is that 
the audience viscerally takes part in the story and feels the characters’ emotions. 
The characters selected for our analysis allow the audience to connect with them 
on the emotional level, not only because they are heroes or superheroes, but be-
cause they were created to cause a deep and meaningful interaction with viewers. 

We can say that in movies considered post-classical, the structure of the clas-
sical narrative is reverted, that is, the emotional force and suspense are achieved 
by what is being deconstructed. The audience is caught by the inversion of the 
structure of symbolic narrative, which is modified and recreated. According to 
Sanchez Casarrubios [22], that is a process of construction and reconstruction. 

Certainly, the figure of the villain is vital in post-classical narratives, and the 
plot is constructed around him/her: false heroes who become villains, villains 
who behave as protagonists, intense characterization of the evil figure, among 
other situations. The villain is in today’s movies or television series the key cha-
racter for the protagonist development, becoming in some stories even more 
important than the hero himself/herself. This is the case of many of the charac-
ters listed above, Voldemort, Darth Vader, Negan and even Joker (highest rank-
ing among our respondents). As the plot unfolds, heroes must show their cou-
rage and do their best to settle conflicts [23]. A 12-year-old boy, MHEG1, justi-
fied his preference for Negan claiming that “The series is more exciting with 
him”. 

Like witches in fairy tales, who awake psychic growth and happiness achieve-
ment in princesses and humble boys, the figure of a superhero is incomplete 

 

 

1For privacy, only initials will be shown. 
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without an antagonist. We cannot conceive a story of heroes and superheroes if 
there is no supervillain to fight with them. The role of the villain, also referred to 
as “antihero”, is fundamental in movies following the postmodern trend in 
which villains themselves are the protagonists, without necessarily a hero in the 
narrative. The audience sometimes does not identify with villain protagonists 
but feels fascinated by their actions. This is the case of Rumpelstiltskin, Loki and 
Darth Vader. A 13-year-old boy (GVM) justified his preference for Darth Vader 
like that: “…though the story is about a villain, it is a gripping story and it is 
plausible…” 

The antihero is characterized by being a charismatic and attractive character 
for the audience. According to our respondents:  

Joker (preferred by our respondents) “is pretty naughty and funny… (CFO, 
11-year-girl)”; “A character with a lot of attitude… (VFA, 12-year-old girl)”; 
“is funny and amuses himself doing what he does… (GP, 12-year-old boy)” 

To our understanding, the antihero performs not in accordance with pre- 
established law, but with his/her own rules of law. According to a 13-year-old girl 
(LGPCG), “I like Joker because he is free, kind of insane and gutsy.”; to a 
13-year-old girl (MEGS), “Joker is very clever, does what he has to do, following 
his own sense of justice.”, and to another 12-year-old girl (MEG), “Joker doesn’t 
care about it all, is kind of crazy, he really doesn’t care for anybody else.” 

In the post-classical movie narrative, there is a revival of the classical hero myth, 
which is to a certain extent modified: the villain presents a psychotic profile, but 
heroes often do too. Mainly children and adolescents no longer believe in the 
image of the persuasive hero. For them, the hero represents a “weak” character. 
Undoubtedly, young audiences firmly believe in the wicked character, in evil for 
the sake of evil, in psychopathy. A 12-year-old girl (LFWBOS) said that Joker 
“…is a real psychopath!”, and a 12-year-old boy (APR) replied that Thanos 
“…has got a purpose for being a villain, he works towards goals…” 

What is that fascination for evil all about? Means of communication and in-
teractive media clearly expose horror, violence, and all kinds of abuse. The use of 
body and sexuality as aggressive instruments, the banalization of death and in-
cest, for instance, are forms of communication that triumph over universal 
symbols of mutual respect and dignity. Violence is deliberately exposed in post- 
classical movies, nothing is considered grotesque; all forms of corruption, preju-
dice and human maladies are widely exploited [24] [25]. 

Post-modernity has completely replaced the classical form of narrative for 
new forms that have gained popularity among audiences. These narratives have 
become increasingly effective tools for the promotion of total demystification of 
the Western society, and preteens are the most affected ones since they are un-
dergoing the process of identity construction and in search of meaningful models. 

Epic genres and superhero movies have reached their height over the last 15 
years. Great productions of this genre, like Harry Potter and The Lord of the 
Rings, and more recently The Avengers, have become even more popular among 
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the age group surveyed in our study. In this context, post-classical villains belong 
to three main film and television genres/subgenres: psychological horror, disas-
ter, war and political fiction.  

To study the notion of leadership, it is necessary to address theories about the 
functioning of society, since the behavior of people is subjected to different in-
fluences according to the type of social relationship they develop. For example, 
people behave in qualitatively different ways in a small group where there is a 
leader. Leadership is a social relationship whose central element implies that 
someone must be accepted as a leader by a group of followers. A 12-year-old boy 
(NRH) justified his preference for Voldemort like this: “…as the wizard of all 
times, he is powerful and dangerous, but clever, has followers and dementors…” 

For Weber [26], people obey because they are subordinated to certain legiti-
mate forms of domination. Thanos, for example, the second most chosen cha-
racter by respondents, has strength and power. Domination is not the mere ex-
ercise of power, not the simple imposition of one’s own will over a social group, 
but the guarantee of obedience from a group of related people. Obedience is 
transformed into adherence thanks to legitimacy, which does not necessarily 
lead to force and/or threat, except in rare cases. Domination can be legitimized 
by different sources. For example, Thanos was described by two respondents like 
this: “Because he is very strong, tall, and has powers… (RCR, 12-year-old boy)”; 
“…Because he is the greatest and strongest Marvel villain… (JVEM, 11-year-old 
boy)”  

Still according to Weber [26], there are three types of legitimate domination: 
traditional, legal or rational and charismatic. Traditional is the type of authority 
where obedience is connected to custom, to sanctity or to dignity established by 
orders and dominant agents. There is no formal, universal and objective right, 
but the one that governs relationships among people: tradition, and out it, 
norms are totally informal, private and subjected to the description of the indi-
vidual. Examples of traditional authority include patriarchalism and feudalism. 

The second type of authority is legal or rational, where obedience is governed 
by laws and regulations which can be legally created, modified and sanctioned. 
Examples of legal authority include bureaucracy, the armed and police forces.  

Finally, the third type of authority is charismatic which is closely connected 
with our study. For Weber [26], in this type of domination, obedience to a per-
son relies on his/her supernatural abilities, magical powers, revelations, heroism, 
intellectual power or eloquence. Due to his/her exceptional qualities, the political 
leader is worshipped.  

Now, considering Joker, as the favorite character among respondents, he falls 
under the third type of authority: charismatic. Although Joker has become part 
of the collective unconscious of fans of comic books and Tim Burton’s film Bat-
man (1989), his popularity reached its peak in 2008, when he appeared in the 
movie The Knight of the Dark, by Christopher Nolan. As usual, the film deals 
with the endless battle between good and evil, but if we observe the essence of 
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the narrative, it would be about the battle between heaven and hell, with the ar-
rival of anti-Christ. According to the creation myth, the devil comes to earth to 
eliminate whoever crosses his way, to inflict an everlasting punishment on man-
kind. This argument is central in movies like Thor: Ragnorok and especially 
Batman, where Joker personifies this kind of villain. The personification be-
comes psychotic and it clearly reveals an insane obsession for Batman. This idea 
was reflected in the way a 12-year-old boy (HELS) justified his choice: “…He’s 
not only a villain, but also the evil, and Batman cannot exist without him…” 

The villain’s fixation on the hero is usually exaggerated, whether the reason is 
personal or circumstantial, the hero is invariably persecuted by the villain until 
the final battle. From its beginning, the journey of the hero and the villain is de-
signed for that purpose [27]. Today’s hero and antihero box-office smashes can 
have a connection with society’s need to witness the defeat of a great villain (who 
symbolically can be associated with some political dictator or tyrant), usually 
representing a superior evil and destroyer of human values and morality.  

The hero defeating the villain functions as the redemption of mankind’s sins, 
making humans more human [28]. Despite the obsession for the villain, his 
magical powers or ancestors, or his psychopathic personality, he is always de-
feated by the hero in all these films. This is because, in the end, narratives recov-
er the classical hero myth where the hero defeats the villain, by sheer luck or by 
divine protection. The villain, who is often well-built at the beginning of the 
narrative, usually assumes his/her basic characteristics throughout the movie, 
except in exceptional cases, such as Voldemort, who is a strong character, not 
only pure evil. Villains, however, are eventually expected to be evil characters.  

According to Weber [26], on some historical occasions, social/political domi-
nation has been based on a certain personality, leadership and domination have 
always been intertwined and are not manifested in an exclusively unilateral way. 
A person can really be superior to other individuals, but he/she will become a 
leader unless others acknowledge or legitimize his/her outstanding qualities, on-
ly then, he/she will be followed and obeyed. The personality of a leader can be 
important, but that is not enough. Many people have a striking personality that 
could be referred to as leadership, but their actions have no impact on the world 
they live in, neither on their group of friends. Causing impact is fundamental, as 
a 13-year-old boy (LANL) justified his preference for Joker: “…He’s quite cool, 
he amuses the audience, his laughter is macabre, his makeup is awesome…” 

For psychological science, personality is crucial because it creates a series of 
regular patterns in the way people behave, in the way they perceive reality, in the 
way they express their feelings and how they relate with others. But for political 
science, these elements are not enough. Political behavior is better explained by 
the characteristics of society, and by the relationships or situations it generates, 
rather than by people as individuals. It is worth mentioning that leadership de-
pends on macro-factors that influence or determine them, as well as on how to-
day’s youth will choose their political leaders and project their notions of civility. 
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According to Díaz [29], to deeply understand leadership, it should be consi-
dered as a matter of degree, distributed at different levels throughout the social 
system. Leadership would then be a social function and not only a quality of the 
individual. His/her motivations, intentions or actions do not matter, what really 
matters are the structures that determine them. If the foundations of social de-
velopment are in the structures of society, the idea of the individual as a rational 
agent capable of making his/her own decisions is destroyed. Leaders would then 
be the result of historical development, pursuing goals conceived by society. If 
institutions are normative agendas that create common values and constitute a 
guideline for individuals’ actions, leadership is a central political institution. 

We now address the psychological foundations of leadership, drawing on 
Freud’s ideas [30] that individual psychology is, at the same time, social psy-
chology. By understanding the individual’s psychic apparatus and its functioning, 
it is possible to track down and understand the underlying psychological factors 
throughout the social organization, from where the concept of “the mass” emerges 
and, in its turn, plays a decisive role in people’s life.  

When an individual is part of the mass, he/she renounces his/her own charac-
teristics and suppresses his/her peculiarities, unconsciously acting as members of 
the mass, which imposes a uniform trait on them. According to Freud [30], by 
joining the mass, the individual is subjected to conditions that allow him/her to 
curb the representations of his/her unconscious impulses. The relationship be-
tween these psychological factors and political leaders is that the psychology of 
the masses allows understanding the mechanisms through which leaders have 
attempted to make individuals submissive and adherent to certain causes through-
out the history of mankind. The phenomenon of suggestion caused by leaders 
conceals affection bonds, which constitute the essence of the masses and which 
allow psychological cohesion within them. 

In the long run, leadership is related to power: A leader is a person who can 
change the facts. Nobody becomes a leader just by having subordinates, but by 
having his/her leadership legitimized by his/her followers. The leader and his 
followers are related through reciprocal influence; leadership is perceived as a 
transactional relationship, a sort of give-and-take relationship that influences 
and directs the actions of followers, whether they are faithful—those who are 
committed for reasons of moral character, or mercenaries—those who only 
commit themselves for self-interest. Regardless of the case, the relationship be-
tween leader and followers is vital for any relationship of leadership. 

And at this point, we establish the relationship with civic engagement from 
the idea of civic skills, which are required in the participation of political and 
civic life and which we take to the field of education. There is great interest in 
civic engagement in the literature on human development, with regard to youth 
development, as civic skills go beyond political practice, extending between di-
alogue, interpersonal perspective and critical thinking, aspects that appear con-
sistently in the profiles of anti-hero characters.  
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“Beyond our families, we have friends, neighbors, fellow citizens in the 
communities where we reside. What does it mean to be a good friend, a 
good neighbor, or a good citizen? The answer is the same in all cases: ser-
vice and engagement (…) a very definition of community in sociological 
terms is a group of people who feel reciprocal obligation to one another 
[31].” 

5. Final Remarks 

The personal qualities of a leader are, in part, product of the environment, of 
his/her family, even of the country where he/she lives in. This study has con-
firmed what other authors [32] [33] [34] [35] had already warned: that more 
than never the qualities required for the development of a leader cannot be de-
fined in an abstract way, it must be connected to the circumstances surrounding 
the emergence of such a leader. 

Despite confirming studies already carried out, this article brings a differential 
that is the research problem itself: verifying the teenagers’ conceptions from 
their own perception and symbolic projections, presented from the identifica-
tions with the “villain” characters of cinema and TV. This is an innovation in the 
way of thinking about the survey questionnaire. 

Initially, we can still validate the hypotheses presented above, which confirm 
the research problem. It was verified what adolescents think about leadership 
and their projections and identifications are related to moral values such as dig-
nity and respect and material values of power and goods. Not only is the identi-
fication with the characters on the agenda, but also certain doses of verisimili-
tude and internal coherence, both in the world that surrounds the hero, the vil-
lain and the political leader, as well as the cause that motivates them and the ob-
stacles that present themselves to this cause, which always involves a certain no-
bility of principle. It is possible for an aspiring leader to inquire about the nature 
of Evil in order to understand it, but at some point he must be aware of the right 
path and follow it. 

The projections the respondents of our study made relative to the television 
and movies characters presented were interrelated with three essential factors in 
terms of leadership and social context: a position within the social structure, 
opportunities available and historical determinants of each society. 

As a prevalence study, the justifications of pre-teen respondents revealed a 
conception of leaders as those who can transform their environment, and who 
can make major changes in institutional structures; however, those structures 
precede and condition them, constituting their own conduct and limiting their 
capacity for action. In this sense, the institutional and social structure functions 
as a factor that truly corroborates the characteristics of leadership.  

The exercise of leadership is also related to historical determinants in each 
society. The position someone holds is also an important factor, but it is not 
leadership per se, since top positions in government or in other types of organi-
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zation can be held by a bureaucrat or someone who shows no leadership in 
decision-making processes. 

In this respect, holding a high institutional position or having power does not 
necessarily mean leadership. In fact, there are very powerful people who do not 
exert any leadership. The difference between the power of leaders and other 
types of power lies in the relationship leaders establish with other people. Ac-
cording to Blondel [36], a leader is someone who influences a group, even if he is 
not formally managing that group. 

Thus, this study draws our attention to civism as a potentiality of virtues or 
attitudes that can transform the individual into a good citizen or a good demo-
crat, and who is closely connected to education. Teaching civism is teaching 
ethics. Civism is transmitted not by theories or norms of conduct, but by pro-
viding a civic model, by creating an atmosphere that leads to civic attitudes, 
which, in turn, implies rejecting a society that fosters a comfortable and easy life, 
glory, power and personal success at any cost. Teaching civism, as the most basic 
aspect of education, stimulating values of responsibility, solidarity and tolerance, 
is vital and necessary for leaders and communities. 
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