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Abstract 
Children’s picture books are typical combinations of image modality and text 
modality. Reading well-illustrated picture books will help to develop child-
ren’s early literacy skills, which will in turn impact their subsequent academic 
development and socialization. From the perspective of multimodal discourse 
analysis and based on the Systemic Functional Grammar and Visual Narra-
tive Theory, the study took the language-learning-focused picture book set 
level 4 of Oxford Reading Tree as an example and analyzed how interpersonal 
meanings are constructed in it. Through the analysis of mood, modality, and 
person systems in the verbal mode, focalization, pathos, and ambience in the 
visual mode, and the two relations of elaboration and extension between pic-
tures and words, the study deciphers the ways of constructing pictorial-text 
relations in picture books and provides insightful implications for parents 
and teachers to do picture book reading with children effectively while im-
proving their language skills and especially the narrative macrostructure. 
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1. Introduction 

As an excellent combination of image mode and text mode, picture books are 
very attractive to children because of their colorfulness, easy-to-understand lan-
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guage, and rhythmic nature. It has been shown that picture book reading is ef-
fective in improving children’s early oral expression [1], vocabulary [2], mathe-
matical skills [3] [4], and social, emotional and cognitive mechanisms [5] [6]. 
Therefore, choosing good picture books for children can better help them de-
velop reading habits, improve their language skills, and lay a foundation for fu-
ture academic development and socialization. 

The Oxford Reading Tree is a set of graded reading materials created specifi-
cally for English language learners to improve their language skills and develop 
their interest in reading. Each leveled book is written with limited vocabulary 
and grammar to ensure that the language is at the exact level of difficulty re-
quired. Many scholars have used this series of books as materials for critical dis-
course analysis [7], or as multimedia software to supplement instruction in pro-
viding early reading interventions for children [8]. Level 4 is for children of five 
who are about to face the entrance to elementary school. The ability to read, as a 
basic language skill, plays a crucial and fundamental role in subsequent academ-
ic development [9]. It is essential to build a good foundation of reading com-
prehension in the preschool years for school readiness [10]. Children at the age 
of five can already understand and tell the storyline [11]. By reading the picture 
stories in this series, which are closely related to daily life, children can effective-
ly expand their vocabulary, learn basic sentence patterns, and grow in life expe-
rience. 

This paper tried to analyze the graphic and textual modalities of this series of 
language-learning-oriented picture books in Oxford Reading Tree Level 4 based 
on systemic functional grammar and visual narrative theory. Theoretically, it 
expanded the research object in the field of multimodal discourse analysis as the 
materials are picture books aimed at language learning. Practically, it helped 
parents and teachers to deepen their understanding of the interactive role of 
graphic-textual relations by exploring the construction of interpersonal mean-
ings in picture books, so as to better assist their children to read effectively and 
improve narrative ability. 

Based on the background and purpose of the study, the following research 
questions are posed: 

1) How does this series of picture books construct interpersonal meaning in 
the verbal mode? 

2) How does this series of picture books construct interpersonal meaning in 
the visual mode? 

3) What are the interactions between verbal and visual modes that allow the 
two to work together to construct interpersonal meaning in this series of picture 
books? 

2. Literature Review 
2.1. Multimodal Discourse Analysis of Interpersonal Meaning and  

Children’s Picture Books 

Existing studies focused on how multimodal elements in discourse foster inter-
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personal relations between the text and readers, thus viewing the meaning of the 
text communication as interaction [12], which has extensive work in the area of 
language acquisition [13] [14] and social communication [15] [16]. Guided by 
metafunctions of Systemic Functional Linguistics, many studies did holistic 
analyses of multimodal discourse samples in terms of ideational meaning, inter-
personal meaning, and textual meaning [17] [18]. There is a wealth of research 
on the interpersonal meaning of discourse in a variety of domains, including 
academic discourse, textbooks, social media discourse, courtroom trials, and so 
on [19] [20]. 

For the multimodal discourse research on children’s picture books, research-
ers have focused on the interpretation of single picture books [21], or compara-
tive analysis of multiple picture books with the same theme, such as gender ste-
reotype [22], emotions [23], and history [24]. The relationship between text and 
image modalities has been demonstrated [25]. It is also noteworthy that the heat 
of an emerging topic of visual metaphors in picture books has been rising in re-
cent years. Moya-Guijarro (2021) [26] used picture books with male protagon-
ists as material, he analyzes how metaphors shape the qualities of the characters 
and have an impact on readers’ perceptions. 

Multimodal discourse analysis of picture books has not only theoretical value 
but more importantly, significant educational implications. The multimodal in-
terpretation of picture books has been incorporated into the curriculum stan-
dards of primary and secondary schools or become an important medium in 
classroom teaching and an effective way to improve literacy skills [27]. In mul-
timodal discourse analysis studies of the interpersonal meaning of children’s 
picture books, scholars have focused on how the pictures and texts interact with 
each other and convey the themes that the picture books want to express [21]. 
Or how the pictures and words establish a connection with the readers, so that 
the readers, especially children readers, feel involved [28]. 

However, whether the multimodal expression of language-enlightening pic-
ture books for language teaching and learning has its unique characteristics and 
whether it can play a greater role in enhancing children’s language skills and in-
spiring subsequent academic and character development of children has not 
been addressed in the existing literature. This study tries to explore how pictures 
and texts in picture books construct interpersonal meanings from a multimodal 
perspective, taking the example of language-beginning graded reading picture 
books compiled for language learning, to enable teachers and parents to have a 
deeper understanding of the pattern of graphic-textual meaning construction in 
picture books, and to help children comprehend the content of the stories, im-
prove their language skills, and master their social communication skills more 
efficiently in the process of guiding and reading with them. 

2.2. Picture Books and Children’s Narrative Ability 

Narrative ability can be described in macrostructure and microstructure, which 
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means the structure of the whole story and the specific words and sentences 
within the story, respectively. Macrostructure elements include characters, plot 
setting, initiating events, development of the plot, actions, consequences, and so 
on [29]. Microstructure focuses on linguistic form and content measured within 
individual utterances [30]. Narrative ability is considered a key dimension of 
children’s kindergarten readiness skills and is highlighted in readiness assess-
ments at the preschool level [31]. The development of children’s narrative skills, 
particularly the development of narrative macrostructures, contributes to their 
cognitive and behavioral skills, their social skills, and their academic perfor-
mance. 

Children’s narrative skills are influenced by external influences from home 
[32], teachers [33], and peers [34] in addition to individual subjective factors 
such as spelling, writing skills [35], vocabulary, grammar, phonological aware-
ness [36], and game experiences [37]. The language environment in which a 
child is located, the phonological exposure available to the child, and the quality 
of the language to which the child is exposed all have an impact on the child’s 
narrative ability.  

Children’s early reading enlightenment is tied to their narrative skills. There-
fore, it is necessary to choose a picture book that is suitable for children, whose 
illustrations and texts build up harmonious interpersonal meanings, and which 
serves as a language initiator. Wordless picture books are usually used as mate-
rials for narrative intervention and narrative assessment [38]. This is because it 
gives the child ample room for imagination and is not limited by the words in 
the picture book. Intervention methods such as repeated narrative retellings, fo-
cused stimulation, vertical structuring, and incidental teaching are frequently 
used to promote the development of children’s narrative macrostructure and 
microstructure [39]. 

In reality, children are more likely to have access to picture books that are il-
lustrated through texts and pictures in their daily lives. The colorful pictures are 
paired with concise, easy-to-understand text, which parents or teachers usually 
read orally with their children as well [40]. This multimodal presentation is very 
helpful for children’s early acquisition of language and improvement of reading 
skills, especially narrative macrostructure. Therefore, how graphic relationships 
are constructed in children’s picture books, especially those designed for lan-
guage initiation, and how the interpersonal meanings embodied in the picture 
books promote children’s language skills, especially narrative skills, are worth 
exploring, which is exactly what this study does. 

3. Research Methods 

This paper conducted a multimodal discourse analysis of the visual and verbal 
modes of the seven stories in the fourth level of the Oxford Reading Tree. Sys-
temic functional multimodal discourse analysis is one of the most important 
theoretical approaches in the field of discourse analysis research. Halliday’s Sys-
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temic Functional Grammar is a linguistic theory with a functional view that sees 
language as a means of meaningful activities and doing things between people in 
a society, and that it necessarily reflects the relationships between people. 
Therefore, it is very suitable for linguistic text analysis based on this theory. At 
the level of verbal mode, this paper analysed three subsystems of the interper-
sonal function, one of the language metafunctions, namely the mood, modality 
and person systems, based on the classification of language metafunctions by 
Systemic Functional Grammar. At the level of visual mode, this paper analysed 
three subsystems of the Visual Narrative Image Analysis proposed by Painter et 
al. (2013) [41] and Van Leeuwen (2005)[42], which is a novel theory of multi-
modal discourse analysis based on an extension of the theory of Systemic Func-
tional Grammar. 

The text and pictures are rich and varied in type, making them suitable for 
multimodal analysis. Multimodal analysis discusses the representational, inter-
active and textual meanings achieved by different modes and addresses how they 
work together to create a unified text [43]. Seven stories were randomly selected 
to represent the difficulty and style of the Level 4 materials. The seven stories 
were titled The Flying Elephant, The Scarf, Stuck in the Mud, The Den, Look 
Smart, Tug of War, and An Important Case. There were 219 English sentences 
in the seven stories. There were 85 drawings including the cover picture. Quan-
titative methods were used to show the frequency of each kind of sub-system 
and how the several systems construct interpersonal meaning, and typical exam-
ples were given for further interpretation. 

4. Results and Discussion 
4.1. Interpersonal Meaning of Verbal Mode 

In the field of Systemic Functional Linguistics, language has three meta-functions: 
the ideational function, the interpersonal function, and the textual function. The 
interpersonal function means that language has the function of expressing the 
speaker’s identity, status, attitude motives, and inferences. The interpersonal 
meaning can be realized through mood, modality, and personal systems. 

The mood is composed of the Subject and the Finite. The combination of 
subject and finite can realize different mood structures, such as declarative, in-
terrogative, imperative, and exclamatory moods. As can be seen in Table 1, the 
largest number of sentences with a declarative mood is found in the picture 
books. Of the 219 sentences in these seven stories, there are 167 sentences in the 
declarative mood. This reflects the fact that the most basic function that picture 
books can fulfill is narrative. The sentence structure of declarative sentences is 
the earliest form that children are exposed to in the process of learning English, 
so the use of a large number of simple declarative sentences can clearly tell the 
storyline in a way that is accessible and easy for children to understand.  

The second most numerous mood structure is the imperative mood, which 
accounted for 11.87% of the total number of sentences. The most common  
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Table 1. The distribution of mood structures in the sentences of the picture books. 

Mood Structure Number of Sentences Frequency of Total Sentences 

Declarative mood 167 76.26% 

Interrogative mood 10 4.57% 

Imperative mood 26 11.87% 

Exclamatory mood 16 7.30% 

 
imperative sentences in this series of picture books express a commanding tone. 
For example, in the story Look Smart, the mom buys her children new clothes 
specially bought for a party. The imperative “Put it on.” and “Put on this shirt.” 
is used several times in the picture book to convey that the mother is forcing the 
children to wear new clothes in order to look smart at the party. Imperative sen-
tences are short and strong, reflecting both the urgency and the majesty of the 
speaker. For children, they may often hear their parents or teachers use impera-
tive sentences to tell, advise, forbid, request, or order them to do something in 
their daily lives. Therefore, the use of imperative sentences in picture books gives 
children a sense of immersion and thus a better understanding of the story. 

The mood structures used in smaller numbers in this series of picture books 
are exclamations and interrogatives. In Level 4, all the exclamatory sentences 
that appear are led by “what”, such as “What a long scarf!”, “What a cold day!” 
and “What a muddy path!”. Exclamatory sentences express strong feelings in 
short words. Reading exclamatory sentences with emotion allows children to vi-
sualize the strong emotions expressed by the characters in picture books. At the 
same time, using the same exclamatory sentence pattern in different story situa-
tions can help children learn by example so that they can take the initiative to try 
to apply it in their spoken life and turn the knowledge in books into their speak-
ing ability. Interrogative sentences in picture books are few, and most of them 
serve to move the storyline forward. For example, in the story Stuck in the Mud, 
the interrogative “What is that?” is used several times, allowing children to fol-
low the story step by step as the main character discovers what is screaming in 
the distance. 

Modality means the request or the judgment of the speaker. According to 
Halliday (1994) [44], the value system can be categorized into three levels, i.e. 
high, medium, and low. In this series of picture books, however, only low mod-
ality values appear. For example, “couldn’t” in “He couldn’t open it.”, “Wilf 
couldn’t get the ball.”, etc. belong to a low degree of modality. This reflects the 
fact that modal verbs are still among the difficult elements for children around 
the age of five to master. This arrangement is in line with the developmental 
pattern of children’s language acquisition. 

The person system refers to the use of different person pronouns in the lan-
guage of picture books to narrate. The use of person pronouns is shown in Table 
2. 
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Table 2. The distribution of person pronouns in the sentences of the picture books. 

Person Pronoun 
Number of 
Sentences 

Frequency of 
Total Sentences 

First person 24 25% 

Second person 1 1.04% 

Third person 71 73.96% 

 
As can be seen from Table 2, the third person (73.96%) is used most fre-

quently in this series of picture books, followed by the first person (25%), and 
the second person is used least frequently (1.04%). This reflects the important 
function of picture books to narrate and educate children. Third-person narra-
tion is more objective and impartial, introducing readers to what happens to the 
various characters in stories as a bystander. First- and second-person narratives 
in picture books are mainly found in direct quotes from the characters in the 
books. The characters convey their thoughts to each other in the form of dialo-
gues, which makes children feel like they are in the real world, brings the dis-
tance between the picture book and children closer, and enhances children’s in-
terest in reading. 

In conclusion, in terms of the verbal mode, children can learn micro-level 
language knowledge such as vocabulary and sentence patterns through the text 
in picture books [45], and they can also learn discourse expressions and have a 
macro-structural grasp of the story content. The different mood structures help 
children to understand the emotional state of the characters as they express 
themselves in the story. Different personal pronouns to help children under-
stand character relationships in the story. The relationship between characters 
reflected in the text can also enhance children’s pragmatic or communication 
skills. 

After understanding the construction of these interpersonal meanings in the 
text, parents or teachers can consciously guide children to imitate the different 
mood structures and person pronouns of the sentences in the picture book and 
reproduce the plot of the picture book in a lively and interesting role-play. This 
can make children both interested in reading and practicing oral narrative skills.  

4.2. Interpersonal Meaning of Visual Mode 

Under the influence of Systemic Functional Linguistics, the book Reading Image 
[46] provides a powerful theoretical tool for the systematic interpretation of 
meaning construction in graphic discourse [47]. With the continuous deepening 
of multimodal research, many scholars have found that the theoretical frame-
work has many shortcomings. Painter et al. (2013) [41] accomplished the work 
of Reading Visual Narratives to propose the theory of visual narrative image 
analysis. We can analyze the interpersonal meaning of visual mode in terms of 
three systems: focalization, pathos, and ambience. 
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4.2.1. Focalization 
Contact and observation are realized by eye contact. They also distinguished 
between mediated and unmediated images. The former means that the reader 
reads through the perspective of the character in the image, while the latter 
means that the reader’s perspective does not coincide with that of the character 
in the image.  

As can be seen from Table 3, the largest number of pictures belong to [obser-
vation unmediated] (55.3%), which is the most widely used focalization system 
in picture book pictures. It indicates that in this series of picture books, readers 
look at more than half of the pictures from an objective perspective as a specta-
tor, as opposed to the perspective of the characters in the book. 

The [direct contact unmediated] ranks second in the distribution (29.41%). 
This means that the represented participants stare at the reader and make direct 
eye contact with him. Using this point of view in a picture book can make the 
characters in the book more vivid, as if they are talking directly to the reader, 
bringing the picture book closer to the reader. For example, Figure 1 and Figure 
2 are both [direct contact unmediated] pictures. In Figure 1, the boy on the ice 
makes direct eye contact with the reader and shows the reader his skating skills. 
In Figure 2, the ice breaks up and the boy dancing on the ice accidentally falls 
into the water, and his eyes look directly at the reader as if he is asking for help. 
This makes it easy for child readers to substitute into the storyline and their 
emotions fluctuate as the storyline develops. 
 

 

Figure 1. A direct contact unmediated picture from The Scarf. 
 
Table 3. The distribution of focalization in the pictures of the picture books. 

Type Number of Pictures Frequency of Total Pictures 

Direct contact unmediated 25 29.41% 

Invited contact unmediated 2 2.35% 

Observe unmediated 47 55.30% 

Observe mediated 11 12.94% 
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The [observe mediated] covers 12.94%. This means that the reader is in the 
same point of view as the character in the book. The reader seems to be able to 
see the scene in front of him or her through the eyes of the character in the book. 
As shown in Figure 3, the reader and the book characters are looking at the 
sheep in the distance together. They are curiously observing what is happening 
to the sheep together. 

The [invite contact unmediated] is the least choice in the picture books, which 
covers 2.35%. This means that the character in the book makes eye contact with 
the reader from the side as if inviting the reader to look toward where he is 
looking. As shown in Figure 4, multiple characters on the left share a look at the 
car on the right, and the characters have at least half of their faces locked with 
the reader, suggesting that the reader also notices the car on the right. As shown 
in Figure 5, the two characters on the left are looking sideways to the right, im-
ploring the reader to look to the right where the water pipe suddenly explodes 
and splashes the children.  
 

 

Figure 2. A direct contact unmediated picture from The Scarf. 
 

 

Figure 3. An observed mediated picture from Stuck in the Mud. 
 

 

Figure 4. An invite unmediated picture from An Important Case. 
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Figure 5. An invite unmediated picture from Everyone Got Wet. 

4.2.2. Pathos 
Pathos refers to the drawing style of pictures. It can be categorized into three 
styles. Minimalist style is when the characters in a picture book are represented 
by dots and lines. Generic style is where details are added to the minimalist style. 
Naturalistic style means that the characters are portrayed just like the real ones. 
The drawing style of the picture book in this study belongs to the generic style. 
The illustrator replaces the five senses of the characters with simple lines, but 
different characters have their own unique image features, such as different 
hairstyles, skin colors, and clothes. Such a drawing style is cartoonish and helps 
child readers to distinguish between different characters, and better understand 
the storyline. 

4.2.3. Ambience 
Ambience refers to the way picture books express feelings through the use of 
different types of colors. According to how saturated the colors are, they can be 
classified as [vibrant] and [muted]. The distribution of different types of am-
bience is shown in Table 4. More than 70% of the pictures in the picture books 
of this study belong to [vibrant] with high color saturation. As shown in Figure 
6, the mother drove her children to the supermarket for shopping, the characters 
in the picture wore different colors of clothes, and there were cars parked in 
front of the supermarket, such as red and blue, which expressed the children’s 
joyful mood of shopping through the vibrant colors. Also, nearly 30% of the 
pictures in the picture book are less saturated and are [muted]. Figure 7 shows 
an elephant balloon being blown into the air during a violent storm. Most of the 
pictures use less saturated gray, reflecting the gloomy weather and suggesting the 
children’s sadness at not being able to go out to play because of the heavy rain. 

According to the warm and cold color of the picture, it can be divided into 
two categories, [warm] and [cool]. The number of warm and cool color pictures 
in this series of picture books is basically 50/50. The choice of colors is related to 
the theme of the story. As shown in Figure 8, the story is about a character who 
makes a very long scarf. The scarf makes the cold winter day warm, so the illu-
strator uses large areas of warm colors such as yellow to convey that wearing a 
scarf makes people feel warm. As shown in Figure 9, the story is about children 
who build a den in the woods. The illustrator uses a large area of green, a cool 
color, to point out the place where the story takes place. 
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Figure 6. A vibrant picture from The Flying Elephant. 
 

 

Figure 7. A muted picture from The Flying Elephant. 
 

 

Figure 8. A warm picture from The Scarf. 
 
Table 4. The Distribution of ambience in the pictures of the picture books. 

Type Number of Pictures Frequency of Total Pictures 

Vibrancy 
Vibrant 60 70.59% 

Muted 25 29.41% 

Warmth 
Warm 40 47.06% 

Cool 45 52.94% 

Familiarity 
Familiar 76 89.41% 

Removed 9 10.59% 
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Based on the color differences in the pictures, they can be classified as [famili-
ar] and [removed]. The strong difference in color has a huge impact and high-
lights what the story wants the reader to focus on. Figure 10 belongs to [famili-
ar], with a strong color difference. The background color of the picture is green 
grass, and the case held in the character’s hand is red as opposed to green. The 
large color difference between the two highlights the theme of the story, that the 
children have found a case that looks important. Figure 11 belongs to [removed] 
and has a small color difference. The colors of the bushes and grass almost blend 
together, reflecting the fact that Kipper had a hard time burrowing into the grass 
to find the football. 
 

 

Figure 9. A cool picture from The Den. 
 

 

Figure 10. A familiar picture from An Important Case. 
 

 

Figure 11. A removed picture from An Important Case. 
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In short, in the visual mode, the colors of the pictures will give children dif-
ferent emotional experiences and allow them to understand the background at-
mosphere in which the story takes place. As the children read, they surmise the 
relationships of the characters through the pictures, and the shifting perspectives 
of the characters in the pictures interact with the child and contribute to their 
understanding of the text. This enlightens parents and teachers that when guid-
ing children to read picture books, they can guide them to infer the emotions of 
the characters through the colors of the pictures and appreciate the background 
of the story. Children can also be trained to look at pictures and speak, so that 
they can describe what is happening in the pictures according to what they see, 
thus honing their oral narrative skills. 

4.3. Interaction between Verbal Mode and Visual Mode 

Picture books’ images and texts are complementary and closely linked. This es-
say used the framework for the relations between image and text. There were 
two relations between image and text: elaboration and extension.  

As can be seen from Table 5, elaboration has a larger share than extension. 
Specification and explanation are two subtypes of elaboration. Specification 
means that the picture makes the text more specific, or the text makes the pic-
ture more specific. As shown in Figure 12, Biff, the girl on the far left of the 
picture, is holding some logs in her hands. The text, in addition to describing the 
picture objectively, further specifies it by explaining that Biff is holding these 
logs so that everyone can sit in the den. Explanation is similar to paraphrase in 
that the picture and the text express essentially the same meaning. For example, 
in Figure 13, the picture shows Biff and Chip running, and they are wearing 
thick clothes and hats. The text explains that they are out playing and it is cold. 
The picture and the text convey the same meaning. 

Extension means adding new information. Similarity, contrast, and comple-
ment are three subtypes of extension. Similarity means that the picture and the 
text express similar content. As in Figure 14, the text expresses the idea that it 
has been raining. The picture expresses that it was raining the children were 
rushing home and someone’s hat was blown into the air by the gale. The picture 
expresses more information than the text, but both express very similar mean-
ings, meaning that it rains heavily. Figure 15 belongs to the [complement]. 
Children are smiling and looking at an elephant. The text adds a new message 
expressing how much the children love the elephant and want it to stay in 
school. This is information that cannot be conveyed by the picture and is added 
through the text. [Contrast] has the smallest percentage. It implies that the pic-
ture expresses the opposite meaning of the text. In Figure 16, the picture shows 
the mom looking down at the bag instead of looking up at the elephant. The 
mom does not believe the children’s words that there is an elephant on the roof 
of the supermarket and thinks the children are “silly”. In fact, the children are 
not lying and it is the mom herself who is really “silly”. 
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Figure 12. An example of a specification from The Den. 
 

 

Figure 13. An example of an explanation from The Scarf. 
 

 

Figure 14. An example of an extension from The Flying Elephant. 
 
Table 5. The Distribution of relations between image and text. 

Type Number Frequency 

Elaboration 
Specification 31 36.47% 

Explanation 20 23.53% 

Extension 

Similarity 4 4.71% 

Complement 29 34.12% 

Contrast 1 1.17% 
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Figure 15. An example of a compliment from The Flying Elephant. 
 

 

Figure 16. An example of a contrast from The Flying Elephant. 
 

By understanding the interaction between pictures and text in picture books, 
parents and teachers can set up questions for children to answer as they guide 
them through the process of reading, so that they can find out which things ap-
pear in the pictures but not in the text, and which things appear in the text but 
cannot be directly observed in the pictures. This will not only exercise the child’s 
observation skills and imagination, but also deepen the child’s understanding of 
the meaning of the vocabulary. 

5. Conclusions 

The verbal mode and the visual mode build interpersonal meaning at Level 4 of 
the Oxford Reading Tree, respectively. At the same time, pictures and texts inte-
ract with each other and together enrich and refine the interpersonal meaning of 
the picture book. The understanding of the relationship between pictures and 
texts can provide parents and teachers with more effective reading instruction 
for their children and help them improve their language skills. 
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In verbal mode, the declarative mood is the most common mood structure in 
picture books, reflecting the function of picture book narratives. At the same 
time, there are also some imperative, exclamatory, and interrogative mood 
structures in picture books, which make the picture book narrative more vivid 
and interesting. This series of picture books has fewer sentences involving mod-
ality due to the younger age of the audience, and all of them have a low degree of 
modality value. In terms of the person system, picture books mainly use 
third-person narration, supplemented by a few first- and second-person narra-
tion. This reflects the objective educational function of picture books. 

In the visual mode, multiple focus modes coexist, providing a rich perspective 
for reading the story, with more than half of the number of [observe unme-
diated] modes. The drawing style of the picture books is generic style, which can 
help children quickly recognize different character images. The picture books are 
characterized by high color saturation and large color differences, which are in 
line with children’s aesthetics. The use of cold and warm colors in picture books 
is more balanced, reflecting the theme or background of the corresponding sto-
ry. 

As for the relationship between pictures and text in picture books, more than 
half of the picture-text relationships are shown as elaboration. In the subcate-
gory of extension, similarity, and complement are relatively high in number and 
contrast is very low. This reflects that pictures and text in picture books are in-
terpreting or supplementing each other and that one is indispensable to the oth-
er. 

The analysis of the interpersonal meaning construction of the Oxford Reading 
Tree Level 4 picture books from a multimodal perspective can better help par-
ents and teachers lead their children to make fuller use of this excellent set of 
picture book resources. This enables children to improve their language skills in 
the fun-filled reading of picture books, laying a solid foundation for later aca-
demic and personality development. 

Acknowledgements 

This research was funded by National Social Science Fund of China, grant num-
ber 19AYY010.  

Conflicts of Interest 

The authors declare no conflicts of interest. 

References 
[1] Debaryshe, B.D. (1993) Joint Picture-Book Reading Correlates of Early Oral Lan-

guage Skill. Journal of Child Language, 20, 455-461.  
https://doi.org/10.1017/S0305000900008370 

[2] Lepola, J., Kajamies, A., Laakkonen, E. and Niemi, P. (2020) Vocabulary, Metacog-
nitive Knowledge and Task Orientation as Predictors of Narrative Picture Book 
Comprehension: From Preschool to Grade 3. Reading and Writing, 33, 1351-1373.  

https://doi.org/10.4236/oalib.1111659
https://doi.org/10.1017/S0305000900008370


J. Q. Wang, J. Yin 
 

 

DOI: 10.4236/oalib.1111659 17 Open Access Library Journal 
 

https://doi.org/10.1007/s11145-019-10010-7 

[3] Purpura, D.J., Schmitt, S.A., Napoli, A.R., Dobbs-Oates, J., King, Y.A., Hornburg, 
C.B. and Rolan, E. (2021) Engaging Caregivers and Children in Picture Books: A 
Family-Implemented Mathematical Language Intervention. Journal of Educational 
Psychology, 113, 1338-1353. https://doi.org/10.1037/edu0000662 

[4] Splinter, S.E., Eynde, E., Wauters, E., Depaepe, F., Verschaffel, L. and Torbeyns, J. 
(2023) Children’s Picture Books: A Systematic Analysis of Features in the Domain 
of Mathematics. Early Education and Development, 34, 1254-1273.  
https://doi.org/10.1080/10409289.2022.2094161 

[5] Li, Q. (2012) Picture Books: An Analysis of the Educational Value of Picture Book 
Reading for Young Children. Education and Teaching Forum, No. 15, 188-189. 

[6] Horst, J.S. and Houston-Price, C. (2015) An Open Book: What and How Young 
Children Learn from Picture and Story Books. Frontiers in Psychology, 6, Article 
No. 1719. https://doi.org/10.3389/fpsyg.2015.01719 

[7] Mapley, H. (2015) In Search of Disability: A Critical Discourse Analysis of a Key 
Stage 1 Guided Reading Scheme. Disability & Society, 30, 896-909.  
https://doi.org/10.1080/09687599.2015.1034847 

[8] Karemaker, A., Pitchford, N.J. and O’Malley, C. (2010) Enhanced Recognition of 
Written Words and Enjoyment of Reading in Struggling Beginner Readers through 
Whole-Word Multimedia Software. Computers & Education, 54, 199-208.  
https://doi.org/10.1016/j.compedu.2009.07.018 

[9] Ramsook, K.A., Welsh, J.A. and Bierman, K.L. (2020) What You Say, and How You 
Say It: Preschoolers’ Growth in Vocabulary and Communication Skills Differential-
ly Predict Kindergarten Academic Achievement and Self-Regulation. Social Devel-
opment, 29, 783-800. https://doi.org/10.1111/sode.12425 

[10] Ferretti, L.K. and Bub, K.L. (2017) Family Routines and School Readiness during 
the Transition to Kindergarten. Early Education and Development, 28, 59-77. 

[11] Ministry of Education of the People’s Republic of China (2012) Notification of the 
Ministry of Education on the Issuance of the Guidelines for the Learning and De-
velopment of Children Aged 3-6 Years.  
http://www.moe.gov.cn/srcsite/A06/s3327/201210/t20121009_143254.html  

[12] Weninger, C. (2021) Multimodality in Critical Language Textbook Analysis. Lan-
guage, Culture and Curriculum, 34, 133-146.  
https://doi.org/10.1080/10409289.2016.1195671 

[13] Shin, D.S., Cimasko, T. and Yi, Y. (2020) Development of Metalanguage for Multi-
modal Composing: A Case Study of an L2 Writer’s Design of Multimedia Texts. 
Journal of Second Language Writing, 47, Article ID: 100714.  
https://doi.org/10.1016/j.jslw.2020.100714 

[14] Xiao, H.Z., Zhang, W. and Mo, R. (2023) A Multidimensional Alignment Sustaina-
bility Model for Language Development: Evidence from L1 and L2 Semio-Semantic 
and Semio-Pragmatic Markers. Language Sciences, 100, Article ID: 101572.  
https://doi.org/10.1016/j.langsci.2023.101572 

[15] Zappavigna, M. (2016) Social Media Photography: Construing Subjectivity in Insta-
gram Images. Visual Communication, 15, 271-292.  
https://doi.org/10.1177/1470357216643220 

[16] Cui, D. (2016) Beyond “Connected Presence”: Multimedia Mobile Instant Messag-
ing in Close Relationship Management. Mobile Media & Communication, 4, 19-36.  
https://doi.org/10.1177/2050157915583925 

[17] Zhang, D.L. (2018) Context of Situation in Multimodal Text. Journal of PLA Uni-

https://doi.org/10.4236/oalib.1111659
https://doi.org/10.1007/s11145-019-10010-7
https://doi.org/10.1037/edu0000662
https://doi.org/10.1080/10409289.2022.2094161
https://doi.org/10.3389/fpsyg.2015.01719
https://doi.org/10.1080/09687599.2015.1034847
https://doi.org/10.1016/j.compedu.2009.07.018
https://doi.org/10.1111/sode.12425
http://www.moe.gov.cn/srcsite/A06/s3327/201210/t20121009_143254.html
https://doi.org/10.1080/10409289.2016.1195671
https://doi.org/10.1016/j.jslw.2020.100714
https://doi.org/10.1016/j.langsci.2023.101572
https://doi.org/10.1177/1470357216643220
https://doi.org/10.1177/2050157915583925


J. Q. Wang, J. Yin 
 

 

DOI: 10.4236/oalib.1111659 18 Open Access Library Journal 
 

versity of Foreign Languages, 41, 1-9+159. 

[18] Wang, M., Guo, W. and Dong, Q. (2022) Profiling High School Students’ Multi-
modal Posting in a Digital Literacy SPOC and Examining Teachers’ and Students’ 
Perceptions. Interactive Learning Environments, 32, 994-1011.  
https://doi.org/10.1080/10494820.2022.2107678 

[19] Querol-Julián, M. and Fortanet-Gómez, I. (2012) Multimodal Evaluation in Aca-
demic Discussion Sessions: How Do Presenters Act and React? English for Specific 
Purposes, 31, 271-283. https://doi.org/10.1016/j.esp.2012.06.001 

[20] Yuan, C. (2019) A Battlefield or a Lecture Hall? A Contrastive Multimodal Dis-
course Analysis of Courtroom Trials. Social Semiotics, 29, 645-669.  
https://doi.org/10.1080/10350330.2018.1504653 

[21] Lirola, M.M. (2022) Compositional and Interpersonal Analysis of the Picture Book 
Stella Brings the Family: Deconstructing Affection. Onomázein, No. 55, 1-23.  
https://doi.org/10.7764/onomazein.55.01 

[22] Elorza, I. (2023) Gender-Inclusive Picture Books in the Classroom: A Multimodal 
Analysis of Male Subjective Agencies. Linguistics and Education, 78, Article ID: 
101242. https://doi.org/10.1016/j.linged.2023.101242 

[23] Zhao, X.F. and Li, X.W. (2016) Multimodal Metonymy-Metaphor Representation of 
ANGER in Narrative Picturebooks: A Perspective of Cognitive Poetics. Foreign 
Language Education, No. 1, 10-14. 

[24] Qi, F., Fauzi, T.A. and Yahaya, S.R. (2023) Representing Tradition: The Construc-
tion of Culturally-Specific Visual Narratives in Chinese Picture Books and Hand 
Scroll Paintings. Journal of Early Childhood Literacy.  
https://doi.org/10.1177/14687984231182263 

[25] Qiu, Q. (2020) Complementation of Pictures and Texts and Meaning Construc-
tion—A Study of Multimodal Discourse of Children’s Picture Books. Journal of 
Jiangxi Normal University (Philosophy and Social Sciences Edition), 53, 129-136. 

[26] Moya-Guijarro, A.J. (2021) The Representation of Male Characters in Three Chal-
lenging Picture Books: A Multimodal Study. Sintagma: Revista de Lingüística, 33, 
101-116. https://doi.org/10.21001/sintagma.2021.33.06 

[27] Unsworth, L. and Macken-Horarik, M. (2015) Interpretive Responses to Images in 
Picture Books by Primary and Secondary School Students: Exploring Curriculum 
Expectations of a “Visual Grammatics”. English in Education, 49, 56-79.  
https://doi.org/10.1111/eie.12047 

[28] Guijarro, J.M. and Sanz, M.J.P. (2008) Compositional, Interpersonal and Represen-
tational Meanings in a Children’s Narrative: A Multimodal Discourse Analysis. 
Journal of Pragmatics, 40, 1601-1619. https://doi.org/10.1016/j.pragma.2008.04.019 

[29] Stein, N.L. (1988) The Development of Children’s Storytelling Skill. In: Franklin, 
M.B. and Barten, S.S., Eds., Child Language: A Reader, Oxford University Press, 
New York, 282-297. 

[30] Heilmann, J., Miller, J.F., Nockerts, A. and Dunaway, C. (2010) Properties of the 
Narrative Scoring Scheme Using Narrative Retells in Young School-Age Children. 
American Journal of Speech-Language Pathology. 19, 154-166.  
https://doi.org/10.1044/1058-0360(2009/08-0024) 

[31] Khan, K.S., Hong, F., Justice, L.M., Sun, J. and Mills, A.K. (2021) Cross-Domain 
Associations between Mathematical and Narrative Abilities in Preschool-Aged 
Children. Journal of Experimental Child Psychology, 212, Article ID: 105233.  
https://doi.org/10.1016/j.jecp.2021.105233 

[32] Yin, J., Ding, Y. and Fan, L. (2021) Language Ideologies, Practices, and Kindergar-

https://doi.org/10.4236/oalib.1111659
https://doi.org/10.1080/10494820.2022.2107678
https://doi.org/10.1016/j.esp.2012.06.001
https://doi.org/10.1080/10350330.2018.1504653
https://doi.org/10.7764/onomazein.55.01
https://doi.org/10.1016/j.linged.2023.101242
https://doi.org/10.1177/14687984231182263
https://doi.org/10.21001/sintagma.2021.33.06
https://doi.org/10.1111/eie.12047
https://doi.org/10.1016/j.pragma.2008.04.019
https://doi.org/10.1044/1058-0360(2009/08-0024)
https://doi.org/10.1016/j.jecp.2021.105233


J. Q. Wang, J. Yin 
 

 

DOI: 10.4236/oalib.1111659 19 Open Access Library Journal 
 

teners’ Narrative Macrostructure Development: Crucial Factors for Sustainable De-
velopment of Early Language Education. Sustainability, 13, Article No. 6985.  
https://doi.org/10.3390/su13136985 

[33] Gardner-Neblett, N., Ramos, A., De Marco, A. and Addie, A. (2023) Can I Tell You 
about This…? A Qualitative Approach to Understanding Teachers’ Perspectives on 
Children’s Oral Narrative Skills. Early Childhood Education Journal.  
https://doi.org/10.1007/s10643-023-01453-3 

[34] Pinto, G., Tarchi, C. and Bigozzi, L. (2018) Is Two Better than One? Comparing 
Children’s Narrative Competence in an Individual versus Joint Storytelling Task. 
Social Psychology of Education, 21, 91-109.  
https://doi.org/10.1007/s11218-017-9411-0 

[35] Longobardi, E., Spataro, P. and Pizzicannella, E. (2018) Handwriting, Spelling, and 
Narrative Competence in the Fictional Stories of Italian Primary-School Children. 
European Journal of Psychology of Education, 33, 277-293.  
https://doi.org/10.1007/s10212-017-0328-y 

[36] Khan, K.S., Logan, J., Justice, L.M., Bowles, R.P. and Piasta, S.B. (2021) The Contri-
bution of Vocabulary, Grammar, and Phonological Awareness across a Continuum 
of Narrative Ability Levels in Young Children. Journal of Speech, Language, and 
Hearing Research, 64, 3489-3503. https://doi.org/10.1044/2021_JSLHR-20-00403 

[37] Rand, M.K. and Morrow, L.M. (2021) The Contribution of Play Experiences in Ear-
ly Literacy: Expanding the Science of Reading. Reading Research Quarterly, 56, 
S239-S248. https://doi.org/10.1002/rrq.383 

[38] Gorman, B.K., Fiestas, C.E., Peña, E.D. and Clark, M.R. (2011) Creative and Stylistic 
Devices Employed by Children During a Storybook Narrative Task: A Cross-Cul- 
tural Study. Language Speech and Hearing Services in Schools, 42, 167-181.  
https://doi.org/10.1044/0161-1461(2010/10-0052) 

[39] Petersen, D.B., Gillam, S.L., Spencer, T. and Gillam, R.B. (2010) The Effects of Lite-
rate Narrative Intervention on Children with Neurologically Based Language Im-
pairments: An Early Stage Study. Journal of Speech Language and Hearing Re-
search, 53, 961-981. https://doi.org/10.1044/1092-4388(2009/09-0001) 

[40] Schick, A.R., Scarola, L., Niño, S. and Melzi, G. (2023) Beyond the Written Word: 
The Role of Text on Preschool Teachers’ Book Sharing Styles. Journal of Early 
Childhood Literacy, 23, 445-469. https://doi.org/10.1177/1468798420985168 

[41] Painter, C., Martin, J.R. and Unsworth, L. (2013) Reading Visual Narratives: Image 
Analysis of Children’s Picture Books. Equinox, London. 

[42] Van Leeuwen, T. (2005) Introducing Social Semiotics. Routledge, London.  
https://doi.org/10.4324/9780203647028 

[43] Wei, Q.H. (2009) A Study of Multimodalisation and Multimodal Discourse in the 
Visual Environment. Science Press, Beijing. 

[44] Halliday, M.A.K. (1994) An Introduction to Functional Grammar. 2nd Edition, 
Edward Arnold, London. 

[45] Montag, J.L., Jones, M.N. and Smith, L.B. (2015) The Words Children Hear: Picture 
Books and the Statistics for Language Learning. Psychological Science, 26, 
1489-1496. https://doi.org/10.1177/0956797615594361 

[46] Kress, G. and van Leeuwen, T. (1996) Reading Images: The Grammar of Visual De-
sign. Routledge, London. 

[47] Feng, D.Z. (2015) New Development of Visual Grammar: A Framework for Visual 
Narrative Analysis Based on Picture Books. Foreign Language Education, 36, 23-27.  

https://doi.org/10.4236/oalib.1111659
https://doi.org/10.3390/su13136985
https://doi.org/10.1007/s10643-023-01453-3
https://doi.org/10.1007/s11218-017-9411-0
https://doi.org/10.1007/s10212-017-0328-y
https://doi.org/10.1044/2021_JSLHR-20-00403
https://doi.org/10.1002/rrq.383
https://doi.org/10.1044/0161-1461(2010/10-0052)
https://doi.org/10.1044/1092-4388(2009/09-0001)
https://doi.org/10.1177/1468798420985168
https://doi.org/10.4324/9780203647028
https://doi.org/10.1177/0956797615594361

	The Interpersonal Meaning Analysis of Children’s Language-Learning-Focused Picture Books: From a Multimodal Discourse Analysis Perspective
	Abstract
	Subject Areas
	Keywords
	1. Introduction
	2. Literature Review
	2.1. Multimodal Discourse Analysis of Interpersonal Meaning and Children’s Picture Books
	2.2. Picture Books and Children’s Narrative Ability

	3. Research Methods
	4. Results and Discussion
	4.1. Interpersonal Meaning of Verbal Mode
	4.2. Interpersonal Meaning of Visual Mode
	4.2.1. Focalization
	4.2.2. Pathos
	4.2.3. Ambience

	4.3. Interaction between Verbal Mode and Visual Mode

	5. Conclusions
	Acknowledgements
	Conflicts of Interest
	References

