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Abstract 
Presented research was conducted to analyse the representation and treatment 
of cultural heritage content in Social Studies classes at the elementary level of 
primary school. 68 Social Studies lessons in primary schools in the Republic of 
Slovenia were observed and analysed. Cultural heritage is part of the identity 
of every nation. Therefore, it is of great importance that even youngest stu-
dents in primary schools are acquainted with it. The content of cultural heri-
tage can be dealt with in a number of subjects at the elementary school level. 
Focus of the research was treatment of cultural heritage in Social Studies in 4th 
and 5th grade of Slovene primary schools. Results showed that in the half of 
the observed lessons the content of the cultural heritage was integrated into 
the lesson. Great majority of teachers discussing the content of cultural heri-
tage put the main focus on knowledge. For the teaching of cultural heritage 
content, the didactic strategies inquiry-based learning and problem-based 
learning were mostly used. 
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1. Introduction 

Cultural heritage is part of the identity of every nation, and even youngest stu-
dents need to be encouraged to preserve it. It is important that they try to un-
derstand the importance of cultural heritage, and the connection with the con-
temporary and responsible role of each individual in fostering and preserving it 
(Kostović-Vranješ, 2015). Among other things, school and teachers can also 
contribute to greater awareness of the importance and preservation of cultural 
heritage. The role of school and teacher is to encourage students to learn about 
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different cultures, while preserving their national identity, their culture, social, 
moral and spiritual heritage (Čukelj, 2009). 

The content of cultural heritage can be dealt with in a number of subjects at 
the elementary school level. In the greatest extent and most explicitly is the con-
tent of the cultural heritage recorded in the curriculum for Social Studies. The 
subject Social Studies is present in the fourth and fifth grades of primary school, 
and together encompasses 175 lessons. The basis for planning and conducting 
the teaching of each subject is the curriculum, approved by the Council of Ex-
perts of the Republic of Slovenia for General Education. The revised curriculum 
for the subject was published in 2011 by the Ministry of Education and Sport of 
the Republic of Slovenia in cooperation with the National Education Institute of 
the Republic of Slovenia (Budnar, Kerin, Umek, Raztresen, & Mirt, 2011). The 
subject Social Studies upgrades and expands the objectives, content and activities 
that students learn in the first three years in the subject Environmental Studies. 
It includes objectives in the fields of geography, sociology, history, ethnology, 
psychology, economics, politics, ethics, aesthetics, ecology, etc. The objects are 
intertwined and interconnected. The focus of the subject is to learn about the 
relations between the individual, the society and the natural environment (Bud-
nar et al., 2011). 

The content sets that we deal with in the subject Social Studies are: People in 
society (I in community, family, children’s rights, social issues), People in space 
and People in time (spatial orientation and cartography, hometown, home land-
scape, traces of the past, Slovenia—location and characteristics, historical devel-
opment, the state of Slovenia). The content of the cultural heritage can be ad-
dressed in most of the content sets. The content of the cultural heritage is explic-
itly written in the learning objectives of the subject, where students: 

• Evaluate the arrangement of the hometown in terms of different needs of 
people, protection of the environment, and natural and cultural heritage (4th 
grade); 

• Get to know the past of the hometown/home region through the lives of 
people and compare it with today’s life (4th grade); 

• Get to know the natural and cultural heritage of the hometown/home region 
and understand why we need to take care of it (4th grade); 

• Assess how to protect and preserve natural and cultural environment (5th 
grade); 

• Learn about and outline some of the Slovenian characteristics (features), 
specialties and elements that shape national identity, and natural and cultural 
heritage (5th grade); and 

• Develop a positive attitude towards tradition, and understand the impor-
tance of preserving it (folk customs and habits, cultural monuments, etc.) (5th 
grade) (Budnar et al., 2011). 

How the content of cultural heritage is taught—by which method, form and 
didactic strategy, depends on the objectives that teacher wants to achieve, on 
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prior students’ knowledge and abilities. Marentič Požarnik (2008) writes that the 
methods to be used should be appropriately combined according to the objec-
tives of the subject, circumstances and students. The didactic recommendations 
contained in The Curriculum for the Subject Social Studies (Budnar et al., 2011) 
suggest that the knowledge for life and Environmental Studies should be the ba-
sic criteria for the quality of students’ knowledge, the concretisation of learning 
objectives, and the choice of teaching methods at environmental topics of Social 
Studies. People with their everyday activities and decisions influence the natural 
and social environment. A stronger awareness of our connection with the envi-
ronment and the knowledge of the effects of our behaviour on the environment 
are crucial for the future of students and society. Given that the curriculum of 
the subject is based on constructivist theory, it is to be expected that, in order to 
achieve learning objectives better, teachers will choose didactic strategies at 
which learners are active. Didactic strategies that can be used to teach cultural 
heritage content and where students are active are: inquiry-based learning, 
problem-based learning, experiential learning, project work and practical learn-
ing. According to Šteh (2004), when defining active learning, the aspect of men-
tal activity as well as autonomy in the regulation of one’s own learning should be 
taken into account. We can talk about active learning when most of the learning 
activities are carried out and regulated by students themselves. Even in the 
transmission of learning, students are active in some way, because they listen to 
the explanation and try to grasp it. There is, however, a danger that they are ac-
quainted with the findings that are the result of someone else’s cognitive path. 
Therefore, they do not go through the cognitive process themselves. The trans-
mission approach is predominantly grounded in the transfer of the finished 
knowledge (Rutar Ilc, 2007). In particular, we can mention experiential learning 
that can be defined as learning that seeks to connect human sensory and emo-
tional experience, thinking, analysing and acting into a whole. A key element of 
experiential learning is a learner whose knowledge is the product of personal 
involvement in the pedagogical process (Wurdinger & Carlson, 2010). In the 
field of experiential learning it is necessary to include and implement all of its 
phases: planning, introduction, activities, analysis, summary, transfer and 
evaluation. Experiential learning connects a direct experience (experiencing), 
observing, learning and acting. All these elements form an inseparable whole. A 
complete personal experience is the most important in this method (Budnar et 
al., 2011). Last but not least, in teaching the content of cultural heritage it should 
be noted that the extent of time in history and time orientation can give students 
of this age (9 - 11 years) quite a few problems. Therefore, The Curriculum for 
the Subject Social Studies (Budnar et al., 2011) proposes that the historical con-
tent should emphasize the acquisition of ideas about the past and the basic un-
derstanding of historical development. It is important that students derive from 
their own history of being 10 or 11 years old the history of their parents and 
grandparents (100 years). 
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2. Methodology 
2.1. Purpose of the Study 

By observing Social Studies lessons we wanted to obtain information that would 
highlight the treatment of the content of cultural heritage in the subjects Social 
Studies in Primary school. As written on the Introduction, it is important that 
even youngest students are encouraged to recognize and in time preserve cul-
tural heritage. Since for some students’ primary school is first organized formal 
education they are enrolled in, we were focused on primary school. After con-
sidering and studying curriculums for elementary level of primary school we 
choose Social Studies school subject as the one with more opportunities to teach 
and discuss cultural heritage content as in other school subject. 
In observed Social Studies lessons we were interested: 
- if cultural heritage content was treated; 
- if there were any statistically significant differences in treatment of cultural 

heritage content in regards to the grade; 
- if there were any statistically significant differences in treatment of cultural 

heritage content in regards to the address content set; 
- what was teachers’ main focus when discussing cultural heritage content; 
- which didactic strategy was used in Social Studies lessons in which cultural 

heritage was treated. 

2.2. The Basic Research Method 

Descriptive and a non-experimental empirical method of pedagogical research 
was used in the study. 

2.3. Sample 

The convenience sample of the observed Social Studies lessons consist of 68 as 
shown in Table 1. 35 Social Studies lessons were observed in the 4th grade and 33 
Social Studies lessons in the 5th grade.  

2.4. Data Collection 

Data was collected by observing the lessons, i.e. by observing the performance of 
the teachers at the lessons. Observation protocol was prepared; in which it was 
necessary to indicate whether a teacher addressed the content of cultural heri-
tage at the lesson or not. At those lessons where teachers dealt with the content 
 
Table 1. Number (f) and structural percentage (f%) of the observed Social Studies lessons 
per grade. 

Grade f f% 

4th grade 35 51.5 

5th grade 33 48.5 

Total 68 100.0 
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of cultural heritage, the observation was further directed towards the concrete 
content that the teacher dealt with, what was most emphasis put on, and the di-
dactic strategy used. We chose Social Studies direct classroom observations, 
since this is a quantitative method of measuring classroom behaviors. The data 
that is collected from this procedure focuses on the frequency with which specif-
ic behaviors or types of behavior occurred in the classroom and measures their 
duration. Our focus was on following and measuring cultural heritage content 
representation and treatment. The data were obtained in March 2017 and partly 
in the first week of April 2017.  

2.5. Data Analysis 

Collected data was analysed with SPSS statistical computer program. For data 
processing, we used basic descriptive statistics, frequency distribution, and a 
non-parametrical Chi-Square test for independence. The difference between the 
groups was statistically significant if the risk level for the validity of the zero hy-
pothesis was less than 5% (p < 0.05) (Cramer & Howitt, 2004; Field, 2013). 

3. Results 
3.1. The Addressed Content Sets from the Curriculum for the 

Subject Social Studies 

Table 2 shows which content sets from The Curriculum for the Subject Social 
Studies were addressed by the teachers in the observed Social Studies lessons. In 
order to gain basic information about lessons goals and possible connection to 
the culture heritage it was important for us to know the content set that was ad-
dressed in observed lessons.  
 
Table 2. Number (f) and structural percentage (f%) of the addressed content sets at the 
observed Social Studies lessons. 

Discussed content set f f% 

Historical development 20 29.4 

Hometown 14 20.6 

Home landscape 13 19.1 

Traces of the past 10 14.7 

Slovenia—location and characteristics 7 10.3 

I in community 2 2.9 

Family 1 1.5 

Spatial orientation and cartography 1 1.5 

Children’s rights 0 0.0 

Cooperation in community 0 0.0 

Social issues 0 0.0 

The state of Slovenia 0 0.0 

Total 68 100.0 
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Table 2 shows that in 68 observed lessons the majority of teachers addressed 
the content from the content set Historical development. This is followed by the 
content sets: Hometown, Home landscape, and Traces of the past. Content sets 
Children’s rights, Community participation, Social Issues and The state of Slo-
venia were not addressed at any of the observed lessons. 

3.2. Treating Cultural Heritage Content 

From Table 3 it can be concluded that teachers addressed the content of cultural 
heritage at 29 observed Social Studies lessons. At 39 Social Studies lessons they 
did not address cultural heritage content. 

Test of differences between the observed Social Studies lessons in regards to 
the grade was made and its results are presents in Table 4.  

It is evident from Table 4 that considering the treatment cultural heritage 
content at the observed Social Studies lessons there are no statistically significant 
differences between teachers of 4th and 5th grade. Next the Table 5 presents the 
results of testing statistical differences of the treatment of cultural heritage con-
tent in regards to the treated content set. 

Most of the teachers who addressed the content of cultural heritage at the ob-
served Social Studies lessons discussed the content set Historical development. 
This is followed the content sets of Traces of the past, Home landscape, Home-
land, and Slovenia—location and features. In the case of the teachers who did 
not deal with cultural heritage content, the main content set was Hometown. 
According to the calculations, although taking into account the smallness of the  

 
Table 3. Number (f) and structural percentage (f%) of Social Studies lessons in rela-
tion to the treatment of cultural heritage. 

Cultural heritage content treatment f f% 

Yes 29 42.6 

No 39 57.4 

Total 68 100.0 

 
Table 4. Result of the χ2 test of the treatment of cultural heritage content at the ob-
served Social Studies lessons by the grade of teaching. 

Grade 

Treatment of cultural  
heritage content Total 

Result of 
χ2 test 

Yes No 

4th grade 
f 12 23 35 

χ2 = 2.071 
p = 0.150 

f% 34.3 65.7 100.0 

5th grade 
f 17 16 33 

f% 51.5 48.5 100.0 

Total 
f 29 39 68 

f% 42.6 57.4 100.0 
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Table 5. χ2 test result of the treatment of cultural heritage content in the observed So-
cial Studies lessons with regard to the treated content set. 

Content set 

Treatment of cultural  
heritage content Total 

χ2 test result 
 

Yes No 

I in community 
f 0 2 2 

χ2 = 13.626 
p = 0.580 

f% 0.0 100.0 100.0 

Family 
f 0 1 1 

f% 0.0 100.0 100.0 

Spatial orientation and cartography 
f 0 1 1 

f% 0.0 100.0 100.0 

Hometown 
f 3 11 14 

f% 21.4 78.6 100.0 

Home landscape 
f 5 8 13 

f% 38.5 61.5 100.0 

Traces of the past 
f 8 2 10 

f% 80.0 20.0 100.0 

Slovenia—location and characteristics 
f 3 4 7 

f% 42.9 57.1 100.0 

Historical development 
f 10 10 20 

f% 50.0 50.0 100.0 

Total 
f 29 39 68 

f% 42.6 57.4 100.0 

 
sample, we can conclude that there are no statistically significant differences in 
the treatment of cultural heritage content in Social Studies with respect to the 
addressed content set. As an exciting feature we can highlight 20 lessons at 
which the content set Historical development was discussed. In 50% of these 
lessons the teachers included cultural heritage content, while in the other 50% it 
was not included. 

In the Social Studies lessons in which cultural heritage content was treated we 
continued to observe what was teachers’ main focus when discussing cultural 
heritage content. 

From Table 6 we can see that at the observed lessons a great majority of 
teachers discussing the content of cultural heritage put the main focus on 
knowledge. At five observed lessons the teachers paid the most attention to ex-
periencing and feeling. In only two lessons the teachers focused on the develop-
ment of students’ skills. 

Finally, we observed which didactic strategy was used in Social Studies lessons 
in which cultural heritage was treated and results of representation of didactic 
strategies are presented in Table 7. 
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Table 6. Number (f) and structural percentage (f%) of the observed lessons of the 
discussed cultural heritage content with elements that teachers focused on. 

Answers f f% 

Knowledge 22 75.9 

Experiencing and feeling 5 17.2 

Skills 2 6.9 

Values and beliefs 0 0.0 

Other 0 0.0 

Total 29 100.0 

 
Table 7. Number (f) and structural percentage (f%) of the didactic strategies used at 
the observed Social Studies lessons with treatment of cultural heritage content. 

Didactic strategy f f% 

Inquiry-based learning 7 24.1 

Problem-based learning 7 24.1 

Experiential learning 5 17.2 

Project work 4 13.8 

Practical work 3 10.3 

Other 3 10.3 

Total 29 100.0 

 
At the question of the most used didactic strategy, as it can be seen from Ta-

ble 7, the teachers most frequently used inquiry-based learning and prob-
lem-based learning. Some teachers used experiential learning and project work. 
Three teachers used practical work, which coincides with the answers in Table 6, 
where we found that only two teachers devoted most of their attention to devel-
oping skills. In the category “Other” we found that three teachers used frontal 
instruction in combination with a workbook. According to the results of the ob-
servation we found that all didactic strategies were represented in the observed 
lessons, so we can conclude that teachers use different didactic strategies in cul-
tural heritage teaching. 

4. Discussion 

By observing the Social Studies lessons, representation of cultural heritage con-
tent in randomly selected lessons of Social Studies was analysed. The results 
showed that at the observed lessons most of the teachers addressed the content 
from the section Historical development. This is followed by the content sets 
Hometown, Home landscape, and Traces of the past. Content sets Children’s 
rights, Participation in community, Social issues, and The state of Slovenia were 
not addressed at any of the observed lessons. At 29 observed lessons of Social 
Studies we noticed the treatment of cultural heritage. At 39 lessons the cultural 
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heritage was not addressed. Most of the teachers who discussed the contents of 
cultural heritage in the observed lessons of Social Studies addressed the contents 
of Historical development. This is followed by the contents of Traces of the past, 
Home landscape, Hometown, and Slovenia—location and characteristics. The 
results thus presented the situation from the Curriculum for Social Studies 
(Budnar et al., 2011), because also in it, as in the above-listed content sets where 
we did not notice the treatment of cultural heritage content, we cannot find the 
stated goals that would explicitly address the contents of cultural heritage. In 
view of the results, given the small size of the sample, we can conclude that there 
are no statistically significant differences in the treatment of cultural heritage 
contents in the subject Social Studies in regards to the content sets. Those teach-
ers who discussed the contents of cultural heritage at the observed lessons of So-
cial Studies combined the treatment of several cultural heritage aspects into one 
lesson. The majority of teachers devoted most of their attention to knowledge 
when dealing with the content of cultural heritage. At five observed lessons 
teachers paid most attention to experiencing and feeling. At only two lessons 
teachers focused on the development of students’ skills. 

For the content of the cultural heritage, teachers most frequently used in-
quiry-based learning and problem solving. Some teachers used experiential 
learning and project work. Therefore, the use of selected didactic methods was in 
accordance with special didactic recommendations, which for the teaching of 
Social Studies proposes methods and forms of work in which learners are active. 
Inquiry-based learning can be defined as a special didactic strategy of scholarly 
acquisition which introduces elements of scientific work into teaching, and con-
sequently enables simultaneous learning of the content and the process itself 
(Blažič et al., 2003). Inquiry-based learning is a multi-faceted concept and ranges 
from viewing literature on the World Wide Web to playing with various con-
struction collections (Razpet, 2008). In Social Studies teaching, the didactic 
strategy of inquiry-based learning is especially suggested when addressing the 
content set People in time. Learners are expected to carry out as much concrete 
activities as possible, such as fieldwork by observing the surroundings of the 
school, a town and its historical features, or visiting a museum, etc. (Budnar et 
al., 2011). At problem-based learning, learners are placed in front of a real prob-
lem, which makes sense for them, since problem-based lessons are directed to 
solving different problems. So basically, problem-based lessons are very similar 
to research work, with the difference that problem-based earning is centred on a 
particular problem. Strmčnik (2003) defines problem-based learning as the 
highest didactic strategy. The starting point of problem solving is a problem 
situation, which is extremely motivational for students. It is important that 
learners when solving the problem call into their awareness previous experience 
and knowledge. With the help and guidance of the teacher, they then look for an 
appropriate solution to the problem (Ivanuš Grmek & Hus, 2006). Zabukovec 
(2007) emphasizes another important element of problem-based lessons, i.e. its 
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psychological motivational power. If a student is excited about and interested in 
a problem, they want to find a solution to it. Thus they do not perceive problem 
situations only rationally, but also experience them, which makes it easier for 
them to identify with the problem. 

5. Conclusion 

Especially with the content of cultural heritage, it is important that students 
identify with it to understand why it is important and, consequently, know how 
to preserve it, and ultimately want to do so. Even though, sample of observed 
lessons teachers is not representative, it provides basics for planning broader re-
search. There are also some cautions related to the use of structured observation 
techniques which can be structured into three subsections: theoretical and epis-
temological criticisms, methodological concerns and pragmatic concerns (De-
lamont, & Hamilton, 1986). In order to gain even more comprehensive study 
of representation and treatment of cultural heritage contents in Social Studies 
lessons combining both—qualitative and quantitative research methods is ad-
vised.  

As results showed that in only the half of the observed Social Studies lessons 
the content of the cultural heritage was integrated into the lesson this result can 
also be used as a guideline in planning future teachers’ education. As a first step 
in improving future primary teachers’ knowledge on treatment of cultural heri-
tage content in Social Studies, we planned and defined curriculum for an op-
tional subject for students of Educational Faculty in primary education courses.  

As 2018, being a European year of cultural heritage, is a great opportunity to 
start and develop additional research on cultural heritage. This year is expected 
to be full of different projects and celebrations all over Europe, designed to in-
spire public interest for cultural heritage among adults and children. Educators 
can use this year’s celebrations as an opportunity to additional integration of 
cultural heritage content treatment. 
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