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Abstract

This study investigated “how classroom communication techniques can in-
fluence pupils’ participation in the learning process”. The inability of pupils to
acquire basic competences in some primary schools in Cameroon due to the
persistent use of inappropriate teaching behaviours by teachers moved the re-
searcher to carry out this study. The study aims to answer the question “To
what extent does classroom communication techniques influences pupils’ par-
ticipation in the learning process?” Related literature was reviewed based on
classroom communication techniques and pupils’ participation in the learning
process. The theories which were used to give more meaning to the problem
of study include socio-constructivism by Lev Vygotsky, the social learning
theory by Albert Bandura and the theory of cognitive development by Jean
Piaget. The qualitative approach was applied to carry out the study. Observa-
tion and Interview methods were used. Data was collected using a structured
Observation guide and a semi interview guide. The population of the study
was made up of primary school teachers of Government Bilingual Pramary
School Mballa IV Group I, Mfoundi Division, Yaounde. From this population,
five teachers from level one (classes one and two) were selected for the study
through non probability sampling technique. The data collected were analysed
thematically following the objectives of the study. Overall, results of this study
revealed that classroom communication techniques influence pupils’ partici-
pation in the learning process. Recommendations are made to teachers to use
appropriate communication behaviours in the classroom in order to improve
learners’ participation in the learning process.
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Communication Techniques, Participation, Learning Process, Non-Verbal
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1. Introduction

Education is a process which brings positive changes in the behaviour, character,
skills and knowledge of the learners. The classroom is the main social venue in
the school where pupils are expected to acquire and develop new knowledge,
skills and competences. The teacher being the main actor in the school plays a
key role in the classroom in modifying the modes of thinking among students.
In this regard, classroom communication towards purposeful direction is quite
necessary for the success and fecundity of the learning process. Teachers have as
responsibility to communicate to/with the learners, thus creating social interac-
tions in the classroom. These interactions during the lesson can influence the
outcome of the learning process. Thus, the success of every child to acquire
quality education can depend to a large extent on the way the teacher manages
communication strategies and techniques with the learners in the classroom.
Teachers communicate with the learners in different ways. Communication with
learners can take place verbally, non-verbal and written. These communication
behaviours can create different meanings and interactions within and among the
learners. The first step in problem-solving is identification of the problem. The
meanings learners derive from observations and teacher communication can in-
fluence their problem-solving capabilities. This corroborates the insight that
classroom communication can have an influence on learners’ participation in
the learning process. Considering that learners in the classroom come from dif-
ferent family backgrounds, cultures and religion with different expectations and
needs, teachers have to be aware of the relevance and implications of classroom
communication. Communication techniques have the potential to address the
diverse needs of the learners in the classroom.

Moreover, classroom communication can support and determine the effective
implementation of the curriculum, specific strategies and methods of teaching.
From the global perspective, curriculum implementation paradigms have
evolved from teacher centred, learner centred and activity based. This has also
influenced the roles of the teacher in the classroom from being the sole proprie-
tor of knowledge to roles like facilitator, motivator, collaborator, supervisor, ob-
server, trainer, consultant, manager, and organizer. Cameroon has not been left
out as far as these transformations are concerned in the teaching learning
process. The country has experienced a shift from the objective based approach
to the competency based approach. The objective based approach in teaching
focuses on behavioural changes in the learner. It places a lot of emphasis on
knowledge acquisition. Whereas the competency based approach focuses on the
competence to be developed and lay emphasis on the skills and the competences
to be developed. This approach is learner centred and builds on mastery learning
and problem solving. The main official languages used for instruction in schools
are English Language and French Language since Cameroon is a bilingual coun-
try. The country runs two systems of education; the French sub-system of Edu-

cation and the English sub-system of education respecting the dual heritage of
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the country (Ministry of National Education, 2000).

The problem envisaged by this study is how to improve pupils’ participation
in the learning process by helping teachers adopt proper classroom communica-
tion techniques in the classroom. The inability of pupils to acquire basic compe-
tences in some primary schools in Cameroon due to the persistent use of inap-
propriate teaching techniques by teachers moved the researcher to carry out this
study. World Bank (2018) stressed that countries are failing to provide learning
for all. It points out that children from poor households in Africa typically learn
much less. Teacher behaviours and predispositions in the classroom to an extent
contribute to poor learning outcomes and standards. It is important to underline
that children need accurate and maximum communication from parents and
teachers during early childhood years. Bredekamp and Copple (1997) unders-
core that rich and appropriate communication helps all areas of children’s de-

velopment.

2. Literature Review

2.1. Conceptual Framework

In our study, classroom communication refers to specific actions and discourse
that take place within a lesson and that physically enact teaching approaches and
strategies. Communication strategies in this work include non-verbal commu-
nication, verbal communication or oral communication and written communi-
cation. Bottino (2004) propagates that School curricular includes different types
of teaching and learning methods and there is no single method or type of tool
that can be used for all occasions. Moreover, within any learning domain, stu-
dents’ and teachers’ needs evolve during the activities in which they are involved
and so teaching methods, techniques and tools have to support this evolution.
The teacher need to use his or her own problem-solving abilities to identify,
choose, and determine the most appropriate communication behaviours and in-
terpersonal approaches to use with the learner (Glickman, 1985).

In addition, non-verbal communication in the classroom in our study has as
its basis that learning is principally an individualized experience in which kids
come up with their own solutions to problems during the teaching learning
process. The role of the teacher is to listen and construct gestures such as staring,
beckoning and body movements (kinetics), make clarifications with proxemics
such as hand signals, charts, sand tray, shopping corner and real objects. In the
course of the lesson, frequency of the aforementioned processes including eye
contact, timing of questions, and ways of paraphrasing can be interpreted by a
teacher as approving or disapproving.

Also, verbal communication in the classroom in this study is a technique
based on the premise that teaching consists of problem-solving and sharing of
ideas which defines effective teaching and learning. Verbal communication be-
haviors are used to inform and share knowledge with the learners clearly. The

aspects considered include speech (clarity, duration, confidence, art of listening)
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during the teaching learning process. Verbal communication consists of beha-
viours of presenting, directing, guiding, clarifying, explaining, describing, lis-
tening and evaluating. According to Kauchak and Eggen (1998), learner discus-
sions in the classroom can stimulate thinking, challenge attitudes, beliefs and
develop interpersonal skills. Discussion in the classroom is a democratic process
whereby each learner is given equal opportunity to interact and put forth their
views. Classroom discussion can take different forms for example panel, buzz
sessions, forum and whole class discussion. The teacher asks and answer ques-
tions, make clarifications, presents summaries during classroom discussions
(Tambo, 2012).

More still, written communication in the classroom in the study is based on
the belief that teaching consists of technical skills and professional competences
which defines effective teaching and learning. Written communication behaviors
are used to transmit the teacher’s expectations to the learners clearly. The teach-
er makes use of visual representations using the chalkboard, writing, learning
aids, diagrams, pictures, textbook to construct new knowledge or understanding.
The teacher takes care of issues of grammar (use of nouns, verbs, adverbs, pre-
positions etc.) and punctuations (colons, hyphens, apostrophes, point etc.). Little
(1982) in Glickman (1985) point out that teachers in successful schools use pre-
cise, technical language in discussing instructional concerns and continue to

think and are challenged to extend the use of their mental abilities.

2.2. Theoretical Framework

2.2.1. Socio-Constructivism by Lev Vygotsky

The socio-constructivist theory is important and can be applied to classroom
communication and participation in the learning process. Initially, socio-
constructivism became influential in education through the works of Lev Vy-
gotsky. Constructivism has laid the foundation for teaching practices used in
contemporary inclusive classrooms. Wang (2009) pointed out that the Russian
psychologist Lev Vygotsky is best known for proposing the sociocultural theory
of cognitive development. Vygotsky’s theory states that interacting with others is
an important key in the learning process because human minds develop through
their interaction with society Wang (2009). According to Tu (2000), Vygotsky’s
theory, “full cognitive development requires social interaction. The socio-
constructivist theory helps us to understand how people learn in social contexts
and inform us on how the teacher can construct active learning communities
through interactions and communications with others. Modern teaching strate-
gies are deeply rooted in theories of constructivism. According to the construc-
tivists, in order for learning to occur, people must independently discover and
transform complex information for understanding (Brown, Collins, & Duguid,
1989). Vygotsky introduced the concept of the zone of proximal development
from his research on sociocultural theory of cognitive development, which ex-
amined the effect of social interactions on children. The zone of proximal de-
velopment is the difference between what children can do with assistance and
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what they can do alone (Kail & Cavanaugh, 2010). Vygotsky believed that au-
thentic learning occurs while children work within their zone of proximal de-

velopment.

2.2.2. Social Learning Theory by Albert Bandura

The social learning theory is relevant to classroom communication and learners’
participation in the learning process. Bandura recognised the importance of so-
cialisation in the learning process. Observation and modelling are central to
Bandura’s theory as “most human behaviour is learned observationally through
modelling: from observing others one forms an idea of how new behaviours are
performed, and on later occasions this coded information serves as a guide for
action” (Bandura, 1977). The concept of self-efficacy is a component of Ban-
dura’s social learning theory. Self-efficacy can be defined as human belief in stu-
dents’ ability to achieve goals, form friendships, and or gain status (Ellis, &
Abrams, 2009). Self-efficacy determines how much effort people will put in
overcoming an obstacle (Bandura, 1997). Bandura’s theory of social learning
closes the gap between behavioural and cognitive learning theories by taking
into account how imitable behaviours are affected by cognitive constructs such
as attention, retention and motivation (Bandura, 1977). Much learning occurs
when children observe, model and imitate models. With this, they can retain
knowledge by observing and modelling the desired behaviours, attitudes and re-
actions of others due to the fact that human thought processes are central to un-
derstanding personality. Participatory learning can be realised through class-
room communication. Wenger (1998) cited in Crook (2001) states that such
ventures illustrate a route towards greater participatory experience that is based
upon creating authentic “communities of practice”. On his part, Tisdell (2005)
stressed the “connections between individuals and social structures and notions
of intersecting personalities”. The goal of this approach is to foster interaction,

storytelling on a personal and social level through group inquiry.

2.2.3. The Theory of Cognitive Development by Jean Piaget

The theory of cognitive development by Jean Piaget explains how children learn.
This theory is relevant and can be applied to classroom communication tech-
niques and pupils participation in the learning process. To Piaget, children be-
tween 7 and 11 years are in the concrete stage of cognitive development (San-
trock, 2004). According to him, at this stage, the child begins to develop abstract
thought and abilities to make rational judgments. Accommodation greatly in-
creases as the stage increases. Children in primary schools in Cameroon are in
the concrete stage of cognitive development. In this stage, Piaget explains that
children can mentally process information received from the environment
through observations and solve real and complex problems (Santrock, 2004). A
lot of research has been carried out on the potentials of communication in busi-
ness and other developmental agencies. But much is still to be known about

classroom communication techniques and pupils’ participation in the learning
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process. This study aims to answer the following research questions:

General Research Question

To what extent does classroom communication techniques influences pupils
participation in the learning process?

Specific Research Questions

How does non-verbal communication influence pupils participation in the
learning process?

How can verbal communication contribute to pupils participation in the
learning process?

How can written communication stimulate pupils participation in the learn-

ing process?

3. Research Methodology

The study was carried out in Cameroon specifically in Yaounde, Mfoundi Divi-
sion with teachers of classes one and two of Government Bilingual Primary
School Mballa IV Group I. This school was created in 1989. It received its first
pupils in September, 1994. It is purely an Anglo-Saxon institution with the Eng-
lish Language as the main medium of instruction. The school has French Lan-
guage teachers who teach learners the French Language as a discipline in the
curriculum. The school has a population of six hundred and twenty one (621)
pupils. The success of G.B.P.S Group I Mballa IV lies on the professionalism of
her personnel. It has eight (8) trained teachers, two (2) French Language teach-
ers, a head teacher and other support staff. The choice of G.B.P.S Mballa IV
Group I was based on the characteristics possessed by this institution which suit
the problem under study. The population of the study was made up of primary
school teachers. The sample was made up of five (5) teachers drawn from class
one and two, level one of the primary school. Purposive sampling technique was
used to select the teachers. This was partly based on their prior experiences in
the field. Those who have worked for five years and above were selected. These
teachers are the main actors in the teaching and learning process in the class-
room. They use a variety of teaching strategies, methods and techniques in their
large class sizes. World Bank (2018) report that teacher quality is an important
factor in determining gains in learner achievement. The table below presents the
socio-demographic characteristics of the participants:

As shown on Table 1, the participants were named Teacher 1, Teacher 2,
Teacher 3, Teacher 4 and Teacher 5. Out of the five teachers who took part in
the study, four were female and one male. The ages of these teachers ranged
from 39 years to 50 years. All the participants had a teachers’ grade I certificate.
Their work experiences ranged from 8 years to 10 years. The methods used for
data collection were observation and interview. A semi structured observation
guide and semi structured interview guide were constructed with respect to the
objectives of the study and applied respectively to collect data. The content of

the interview and the observation consisted of three main parts. The observation
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Table 1. Socio-demographic characteristics of the participants.

Teachers Gender Grade Diploma Experience Class Age
Teacher 1(T1) Female IC1 CAPIEMP 10 years One 48 years
Teacher 2(T2) female IC2 CAPIEMP 10 years One 41 years
Teacher 3(T3) Male 1C3 CAPIEMP 9 years Two 45 years
Teacher 4(T4) Female IC1 CAPIEMP 10 years Two 50 years
Teacher 5(T5) Female IC4 CAPIEMP 8 years Two 39 years

guide was adapted from Ned A. Flanders (1985) cited in Reed and Bergemann
(1995: p. 16). The variables presented in the instruments include non-verbal
communication, verbal communication or oral communication and written
communication. These constructs were designed with respect to participation in
the learning process. Interviews gave the teachers the opportunity to express
themselves freely. It also helped the researcher to have face to face and verbal in-
teractions with the participants. Observations helped the researcher to collect
real and firsthand information about the teachers with the students in their
classrooms. Each observation took a maximum of 30 minutes. Interview also had
a maximum duration of 30 minutes. These processes took place from January to
May, 2017. The teacher of class three in the school called Bitmia Florence Tita-
fanserved as the main focal point of our project. She assisted the researcher in
the data collection process.

The data collection process began with a presentation of the project and the
researchers to the participants. Confidentiality of participants and information
collected was assured. Interviews were carried out in the Classrooms after school
when kids have gone back home. Information provided was recorded with the
aid of a multimedia phone and a note book. The different interviews were tran-
scribed. Transcription was done by listening carefully to the audio recordings
and writing down every word that was used by the teacher. The process was re-
peated to avoid the error of leaving out vital information. The transcribed inter-
views were typed and crosschecked as many times as possible to ensure that all
the relevant information was presented. Questions and comments which re-
sulted from informal talks were also taken into consideration. Data collected
were analysed using content analysis. This was done with respect to the themes
and sub-themes which defined the study.

4. Presentation of Findings

4.1. Findings of Observation

Table 2 presents the general results of observation on classroom communication
and pupils’ participation in the learning process.

The overall analysis of observation on classroom communication and pupils’
participation in the learning process revealed interesting results. Results as can

be seen on Table 2 and on Figure 1 shows that nonverbal communication had
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Table 2. General results of observation on classroom communication and pupils’ participation in the learning process.

Themes Sub themes  Elements Observed PARTICIPANTS (T) Fr:;::xllcy Perc(:l)tage T:}::lr;)eer
T1 T2 T3 T4 T5
Non Verbal L

Communication Kinetics Gesture 9.00 9.00 7.00 9.00  4.00 38.00 6.95
Staring 5.00 4.00 5.00 5.00 7.00 26.00 4.75
Beckoning 9.00 6.00 8.00 9.00 3.00 35.00 6.40
Body movements 8.00 10.00 7.00 8.00 9.00 42.00 7.68
Proxemics Hand signals 9.00 7.00 4.00 5.00  8.00 33.00 6.03
Charts 7.00 7.00 4.00 4.00 9.00 31.00 5.67
Sand tray 2.00 2.00 5.00 2.00 2.00 13.00 2.38
Shopping corner 2.00 3.00 9.00 2.00 1.00 17.00 3.11

Real Objects 8.00 9.00 7.00 8.00 7.00 39.00 7.13 50.09

Verbal .

Communication Speech Clarity 6.00 5.00 8.00 8.00 4.00 31.00 5.67
Duration 4.00 8.00 5.00 7.00 4.00 28.00 5.12
Confidence 8.00 10.00  5.00 9.00 5.00 37.00 6.76

art of listening 9.00 8.00 7.00 8.00  3.00 35.00 6.40 23.95

Written

Communication Grammar use of Nouns 7.00 5.00 4.00 8.00 7.00 31.00 5.67
use of Verbs 4.00 3.00 2.00 7.00  4.00 20.00 3.66
use of Adverbs 3.00 4.00 2.00 2.00  4.00 15.00 2.74
Punctuation Parentheses 4.00 3.00 4.00 2.00 4.00 17.00 3.11
Colons 5.00 7.00 7.00 4.00 5.00 28.00 5.12
Hyphens 2.00 3.00 3.00 3.00 4.00 15.00 2.74

Apostrophes 1.00 4.00 4.00 4.00 3.00 16.00 2.93 25.96

Total 112.00 117.00 107.00 114.00 97.00 547.00 100.00 100
Total percentage 2048 21.39 19.56 20.84 17.73 100.00
Thematic Results
H Themes

B Non Verbal Communication

M Verbal Communication

B Written Communication

Figure 1. Findings according to major themes studied.
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the highest score (50%). This was followed by written communication with a
score of (26%). Verbal communication scored (24%).

Figure 2 shows that Teacher Two scored the highest percentage (21.39%) as
concern observed elements. Teacher Five had the least score with a percentage of
(17.73%). Teacher One recorded a percentage of (20.48%). Teacher Three had a
percentage of (19.56%) while Teacher Four scored (20.84%).

4.2. Findings of Interview

Concerning nonverbal communication, all the five teachers interviewed were
able to define in their own ways nonverbal communication. Teacher I for exam-
ple stated that “nonverbal communication is a sign language for example eye
contact, gestures, body language and hand signals” “The use of nonverbal
communication permits pupils to participate effectively in the learning process
as sign actions speaks more. The use of didactic resources reduces talking in the
teaching learning process but encourages effective participation as pupils react
more to what they see than to what they hear” According to Teacher 2, “non-
verbal communication is communication with gestures like eye contact, physical
appearance and others. Gestures stimulate thinking as the learners become con-
scious of the expectations of the lesson or particular activity. Nonverbal com-
munication is centred on the use of teaching aids as guides.” Teacher 3 pointed
out that “nonverbal communication is communication using gestures. It supports
active learning as the teacher makes more use of sign language and teaching ma-
terials than oral communication.” Teacher 4 agreed with the others that “nonver-
bal communication refers to the teachers use of gestures in the teaching learning
process.” Teacher 5 affirmed that “nonverbal communication in the classroom
has two sides, kinestics and proxemics. The use of gestures such as eye contact,
hand signals help pupils to participate effectively in the learning experience.”

As for verbal communication, teacher 1 defines verbal communication as “the

use of oral communication. In verbal communication, the teacher also makes use

of didactic resources to facilitate the learning process. It promotes confidence

Results Per Teacher

20.48% 21.39% 20.84%

19.56%
I I | 1I773%

TeacherOne TeacherTwo Teacher Three Teacher Four TeacherFive

Figure 2. Findings of the study per teacher.
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and active participation in the classroom as pupils have the opportunity to dis-
cuss with their teacher. Discussions amongst peers can help the teacher to
measure the learning that has taken place” According to Teacher 2, “verbal
communication is all about people exchanging words. According to her, teachers
should use language that is understood by the learner for instruction. They
should speak with confidence, be explicit and precise. Pupils participate actively
during the teaching and learning process when the teacher uses verbal commu-
nication.” Teacher 3 Self-confined that “verbal communication in the classroom
is when the teacher speaks and pupils respond and discussions amongst peers.
With this kind of communication, the teacher is able to know whether the pupils
have understood the lesson or not” Teacher 4 holds the believed that “verbal
communication is oral communication between two or more people. According
to her, it influences participation in the classroom as pupils have the possibility
to work in groups, exchange ideas and help one another in the lesson” To
Teacher 5, “verbal communication is the exchange of words among people. It in-
Huences participation through processes such as listening, speaking, and confi-
dence. It helps pupils to develop fluency in oral expression as they interact with
the teacher and peers.”

As concern written communication, Teacher 1 defines it as “pupils expres-
sion in writing. Examples of skills in this kind of communication include gram-
mar, spelling and punctuation.” To her, “written communication can influence
pupils participation and retention in the classroom as they have the possibility
to see and read text material” On her part, Teacher 2 pointed out that “written
communication is the presentation of information in writing for others to read
and understand particular concepts or ideas.” To her, “written communication is
the best form of communication as it supports language development and influ-
ences cultures. The use of grammatical skills such as nouns, verbs, adverbs,
punctuations is given particular attention in written communication. Teacher 3
stated that “written communication helps pupils to express their talents in writ-
ing. It influences learning as they are able to demonstrate their grammatical
skills, spellings, punctuations etc.” Teacher 4 affirmed that “written communica-
tion in the classroom consists of grammar, spelling and punctuations.” Accord-
ing to her, “when used effectively, pupils are able to retain what is learnt for a
longer time and can replicate it in other learning situations.” To Teacher 5,
“written communication focuses on grammar and punctuation.” She further ex-
plains that “in grammar, teachers make use of nouns, verbs adverbs, adjectives,
conjugation while in punctuation, emphasis is laid on the use of comma, full
stop, dash, question marks. Pupils have the possibility to take down the written

text in their exercise books and continue learning at home.”

5. Analysis and Discussions of Findings

5.1. Nonverbal Communication

The inquiry on non-verbal communication in the study was centred on teachers’
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use of classroom communication techniques such as kinetics (gestures, staring,
beckoning, and body movements) and proxemics (hand signals, charts, sand
tray, shopping corner and real objects). The findings obtained from both obser-
vation and interview revealed that nonverbal communication has the highest in-
fluence on pupils’ participation in the learning process. Nonverbal communica-
tion with respect to pupils’ participation in the learning process had the highest
tally scoring (50.09%). Body movements, a determinant of nonverbal communi-
cation classified under kinetics had the highest frequency scoring (7.68%). Still
in the same construct under proxemics, real objects scored a percentage of
(7.13%). This was in accord with the results of the interview. The responses ob-
tained on the question of nonverbal communication revealed that teachers have
a good understanding of the concept and use frequently in the classroom as seen
on Table 2. All the five (5) teachers who took part in the study affirmed that
nonverbal communication contributes to pupils’ learning in the primary school.
Teachers have the duty to vary their communication techniques in the class-
room. Nonverbal communication is very effective when it comes to instilling
discipline and laying emphasis on important concepts and procedures during

the teaching and learning process in the classroom.

5.2. Verbal Communication

The investigation on verbal communication was focused on teachers’ use of
speech techniques (clarity, duration, confidence and art of listening). The find-
ings obtained from both observation and interview to an extent revealed that the
use of verbal communication had the least influence on pupils’ participation in
the learning process in primary school. The use of verbal communication fol-
lowing the results of the observation had the least tally scoring (23.95%). How-
ever, confidence, a determinant of verbal communication in the classroom cate-
gorized under speech had the highest frequency scoring (6.76%) (see Table 2).
From all the observations, findings indicated that teachers do not use verbal
communication technique so well as compared to the other communication
techniques in the classroom. The results obtained from observation were in con-
trast with the findings of the interview where all the teachers demonstrated a
good mastery on the question of verbal communication and pupils’ participation
in the learning process. Teachers have the responsibility to always talk to the pu-
pils during the teaching and learning process. The manner in which the teacher
speaks to the pupils during the lesson, determines the kinds of interactions that
will take place in the classroom. Verbal communication supports the other
communication techniques and intend determine the instructional process. It
also adds more meaning to the instructional resources used by the teacher in ex-

plaining specific concepts and theories.

5.3. Written Communication

As for written communication, the researcher sought to find out teachers’ use of
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grammar (nouns, verbs and adverbs), punctuation (parentheses, colons, hyphens
and apostrophes) during their teaching in class. The findings obtained from both
observation and interview revealed that written communication has an influence
on pupils’ participation in the learning process in primary school. The use of
written communication with respect to participation in the learning process fol-
lowing the results of the observation had a low tally as compared to nonverbal
communication scoring (25.96%). The use of Colons as a factor of punctuation
classified under written communication technique had the highest frequency
with a percentage of (5.12%) in that category. In the same vein, the use of nouns
classified under grammar as a determinant of written communication technique
had the highest percentage of (5.67%). Notwithstanding, this result was in con-
trast with the findings obtained from interview where all the five (5) teachers
had a positive response on the question of written communication and pupils’
participation in the learning process. From the different discussions, teachers
made it clear that the usage of written communication contributes to pupils’
participation in the learning process in the classroom. The use of appropriate
grammar and punctuation is a vital component in language. Language as an
important medium of communication in the classroom influences culture and
culture plays a vital role on how pupils acquire competences. Thus written
communication determines the effectiveness of the instructional processes and
procedures. Teachers are expected to use concepts, words and language that can

be understood by the pupils.

6. Conclusion and Recommendations

Overall, findings of this study revealed that classroom communication tech-
niques influence pupils’ participation in the learning process. The results have
shown that non-verbal communication, verbal communication and written
communication contributes to learners’ participation in the learning process but
with differing scores. The overall analysis of observation and interview on class-
room communication techniques and pupils’ participation in the learning
process revealed interesting results. Results have shown that teachers use a lot of
non-verbal communication behaviours in their classrooms. This was followed by
written communication and verbal communication respectively. Findings of the
study offer new evidence as well that classroom communication techniques play
a vital role in the participation of learners in the learning process in nursery
schools. Classroom communication is key for teachers to interact with the
learners and for learners to interact with the learning content. It also helps
teachers to express thoughts, feelings and subject matter.

Based on the findings of this study recommendations are made to teachers to
construct and use appropriate communication behaviours in teaching in order
to help all the kids to develop their thinking skills including those with excep-
tionalities. Teachers should be trained on classroom communication techniques

appropriate for nursery and primary schools while in teacher training schools.
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Classroom communications techniques have the potential not only to motivate
kids to learn but can also address the diverse needs of the children in the class-
room. Teachers should be trained on the development of visual tools. Schools
should be equipped with adequate and relevant visual tools. In-service training
programs on visual education curriculum should be organized regularly for all
the teachers. The study was limited in terms of scope and the application of qua-
litative research as the dominant approach. The study suggests further research
on the same subject and related classroom techniques and practices on a larger
scale with a larger sample. Immense thanks goes to all the teachers who partici-
pated in this study. Thanks also go to all the authors whose works have been

used in this study.
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